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IB mission statement
The International Baccalaureate aims to develop inquiring, knowledgeable and caring young people who 
help to create a better and more peaceful world through intercultural understanding and respect.

To this end the organization works with schools, governments and international organizations to develop 
challenging programmes of international education and rigorous assessment.

These programmes encourage students across the world to become active, compassionate and lifelong 
learners who understand that other people, with their differences, can also be right.
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The IB learner pro�le represents 10 attributes valued by IB World Schools. We believe these attributes, and others 
like them, can help individuals and groups become responsible members of local, national and global communities.

We nurture our curiosity, developing skills for inquiry and 
research. We know how to learn independently and with others. 
We learn with enthusiasm and sustain our love of learning 
throughout life.

We develop and use conceptual understanding, exploring 
knowledge across a range of disciplines. We engage with issues 
and ideas that have local and global signi�cance. 

We use critical and creative thinking skills to analyse and take 
responsible action on complex problems. We exercise initiative in 
making reasoned, ethical decisions.

We express ourselves con�dently and creatively in more than one 
language and in many ways.  We collaborate e�ectively, listening 
carefully to the perspectives of other individuals and groups.

We act with integrity and honesty, with a strong sense of 
fairness and justice, and with respect for the dignity and rights 
of people everywhere. We take responsibility for our actions 
and their consequences.

We critically appreciate our own cultures and personal histories, 
as well as the values and traditions of others. We seek and evaluate 
a range of points of view, and we are willing to grow from the 
experience.

We show empathy, compassion and respect. We have a 
commitment to service, and we act to make a positive di�erence 
in the lives of others and in the world around us.

We understand the importance of balancing di�erent aspects of 
our lives—intellectual, physical, and emotional—to achieve 
well-being for ourselves and others. We recognize our interde-
pendence with other people and with the world in which we live.

We thoughtfully consider the world and our own ideas and expe-
rience. We work to understand our strengths and weaknesses in 
order to support our learning and personal development.

We approach uncertainty with forethought and determination; 
we work independently and cooperatively to explore new ideas 
and innovative strategies. We are resourceful and resilient in the 
face of challenges and change.

IB learner profile
The aim of all IB programmes is to develop internationally minded people who, recognizing their common 
humanity and shared guardianship of the planet, help to create a better and more peaceful world.

As IB learners we strive to be:
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This guide is for use from September 2022 or January 2023, depending on the start of the school year.

This document provides the framework for learning and teaching in the arts in the Middle Years 
Programme (MYP) and must be read and used in conjunction with the document MYP: From principles into 
practice, which includes:

• general information about the programme

• the MYP unit planner, with guidance for developing the curriculum that is relevant for all subject 
groups

• detailed information about approaches to learning (ATL)

• advice that supports access and inclusion (including accommodations for students with learning 
support requirements)

• a statement on academic integrity.

In MYP publications, requirements appear in a text box like this one.

Additional resources
Teacher support material (TSM) is available in the programme resource centre (resources.ibo.org). The TSM 
for arts contains support for developing the written, taught and assessed curriculum.

An optional process of externally moderated assessment can lead to IB MYP course results for arts courses, 
and these results can contribute to the award of an IB MYP certificate. More information is available in the 
annual publication Middle Years Programme Assessment procedures and in the “MYP eAssessment” section 
on the “MYP arts” page of the programme resource centre.

A range of publications that support the MYP is available at the IB store (store.ibo.org).

Acknowledgments
The IB gratefully acknowledges the generous contributions of IB World Schools and a global community of 
educators who collaborate in the development of the MYP.

Introduction

Purpose of this guide
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Figure 1

Middle Years Programme model

The MYP is designed for students aged 11 to 16. It provides a framework of learning that encourages 
students to become creative, critical and reflective thinkers. The MYP emphasizes intellectual challenge, 
encouraging students to make connections between their studies in traditional subjects and the real world. 
It fosters the development of skills for communication, intercultural understanding and global engagement
—essential qualities for young people who are becoming global leaders.

The MYP is flexible enough to accommodate the demands of most national or local curriculums. It builds 
upon the knowledge, skills and attitudes developed in the IB Primary Years Programme (PYP) and prepares 
students to meet the academic challenges of the IB Diploma Programme (DP) and the IB Career-related 
Programme (CP).

The MYP:

• addresses holistically students’ intellectual, social, emotional and physical well-being

• provides students with opportunities to develop the knowledge, attitudes and skills they need in 
order to manage complexity and take responsible action for the future

• ensures breadth and depth of understanding through study in eight subject groups

Arts in the MYP

Programme model
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• requires the study of at least two languages to support students in understanding their own cultures 
and those of others

• empowers students to participate in service with the community

• helps to prepare students for further education, the workplace and a lifetime of learning.

Programme model
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All great artists draw from the same resource: the human heart, which tells us that we are all more 
alike than we are unalike.

Maya Angelou
The arts are a defining feature of cultural identity. They provide us with insight into the past, into what is 
valued in the present and into hopes and aspirations for the future. They are dynamic and fluid, responding 
to the present while also preserving traditions of the past.

The arts provide us with the means to examine our world and what it is to be human; as universal forms of 
human expression, the arts enable us to share our experiences, discoveries, understandings and 
preoccupations. As such, the arts provide opportunities for intercultural exchange and dialogue while also 
shaping our individual and collective identities.

We turn to the arts in times of uncertainty as well as at times of celebration. Through the study of art 
practices, artists and artworks in their cultural, historical and social contexts, we can gain insight into the 
role of the arts in society and also into the concerns and values of a particular culture.

The MYP values the process of creating, performing and presenting artwork, and gives students 
opportunities to function as artists and to develop as learners. Students learn to use the arts to convey 
feelings, experiences and ideas about the world, and in doing so they acquire and develop techniques and 
creative skills. They learn the value of reflection and evaluation as a means of developing their ideas, their 
skills and their work.

Thinking and working creatively is fundamental to MYP arts, and it can easily become a focus in other 
subject groups too. Heightened awareness of thinking creatively encourages student-centred learning and 
develops students’ lifelong learning skills. It also prepares them for a world where they may be required to 
be flexible, innovative and entrepreneurial.

By developing curiosity about themselves, others and the world, students can become effective learners, 
inquirers and creative problem-solvers. They develop their social, emotional, intellectual and personal skills, 
building their self-confidence and learning different ways to express and present themselves. Being 
creative not only empowers students by giving them a voice to share their experiences and ideas, it also 
enhances their well-being, providing them with a sense of accomplishment and achievement.

The arts encourage students to work, create and learn in collaboration with others, thus developing their 
ability to work as part of a team; sharing, negotiating and connecting with others. Through collaborating 
with others, students are able to understand the power of multiple perspectives and the value of diversity.

The arts in the MYP seek to stimulate young imaginations, challenge perceptions and develop creative and 
analytical skills. Involvement in the arts encourages students to understand the arts in context and the 
cultural histories of artworks, thus supporting the development of an inquiring and empathetic world view. 
The arts challenge and enrich personal identity, and build awareness of the aesthetic in a real-world 
context. Through development of the imagination, students can become more empathetic and 
compassionate, they can enrich their cultural lives and discover new ways to contribute actively both to 
their own communities and to the world.

Arts in the MYP

Nature of the arts
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To create one’s own world in any of the arts takes courage.
Georgia O’Keeffe

Creativity is defined in the MYP as the capacity to generate new ideas and consider existing ideas from new 
perspectives, as well as the ability to recognize the value of an idea in order to solve problems or innovate. 
It may be evident in process as well as outcome, solution or product.

While the acquisition and application of skills is essential to any study of the arts, students should also 
engage with creative processes that give them the opportunity to grow and flourish as creative learners. A 
well-designed arts course enables students to develop not only practical skills, but also creative- and 
critical-thinking strategies. A supportive learning environment makes it easier for students to take risks and 
experiment creatively as part of their process.

The process of working creatively may include working in collaboration, sharing ideas and perspectives and 
recognizing the power and potential of diversity. This helps students to develop the skills of negotiation 
and decision-making, as well as learning to respect the points of view of others.

There is rarely just one way to create art, and the process of creative thought and critical selection of ideas 
and solutions may take many paths before a student can determine the way of working that best suits 
them. Students are encouraged to think creatively in the process of creating art without fear of failure. 
Often, a creative thought process will lead to a better outcome, but there are times when unforeseen 
circumstances arise, and the outcome does not reflect the creativity of the process. Students should be 
encouraged and enabled to take creative risks and explore ideas in the process and the creation of the 
artwork/performance through both conventional and unconventional approaches.

While the practical approaches towards the creative process can often be recorded by the teacher in 
classroom practice, the internal thought processes and the creativity that occurs outside of the studio or 
rehearsal space need to be recorded by the student in the arts process journal. For assessment purposes, 
the creative process is assessed independently of the final outcome, through the artist’s intention and the 
practical exploration of an idea/ideas (criterion B).

Ways of working creatively are often interrelated and bring together a range of skill sets, understandings 
and approaches. Working creatively in the arts draws on the inquiry–action–reflection cycle, and could 
include the following aspects.

• Questioning: Students can set research questions to shape the investigation stage of the process. 
Questioning can be demonstrated through class discussion, as well as through students posing 
questions in their arts process journal that encourage them to consider different perspectives. 
Students can ask themselves “what if” questions to ensure that they consider different approaches or 
generate and pose new questions from an original question.

• Ideation: As students explore ideas for creating/performing, they may weigh up different ideas and 
possibilities, and investigate different ways to do things. Ideation can be demonstrated when a 
student presents an unusual insight, an idea or a perspective. Ideation requires perseverance and a 
reluctance to simply accept the first or the most obvious idea.

• Visualizing outcomes: When students visualize their finished artwork/performance, they may 
consider the different pathways that can lead to this final outcome, and different outcomes for their 
ideas or their artwork/performance before making a final decision. Students may demonstrate 
imagination as they envisage what would happen if they were to employ a particular approach, make 
a particular adjustment, introduce a particular change. The artistic intention can be used to guide 
consideration of different options.

Arts in the MYP

Thinking and working creatively in the arts
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• Considering other perspectives: This is evident in students’ awareness of audience, the identification 
of a target audience for their artwork/performance and consideration of the impact their work might 
have on an audience. It is evident when students can step back from their work and consider how it 
might be experienced by another person; this provides them with distance, which helps them to 
examine their work afresh. It can also be seen when students approach practical work with a sensitivity 
to others and an empathetic attitude when working collaboratively, considering others’ perspectives 
and giving feedback or critiquing the work of their peers with compassion and care.

• Evaluating ideas: Students employ critical-thinking skills to evaluate ideas or approaches, and their 
potential, before taking action. This involves considering an idea and reflecting on the extent to which 
it has value before deciding whether or not to develop it. Evaluating ideas is part of the process of 
developing and refining artistic intentions.

• Experimenting: As students approach their practical work, they may use different exercises, activities 
and strategies to develop their skills and to practically explore their ideas and material. They may try 
out different ideas before settling on a final idea, thus demonstrating awareness of the artistic choices 
they have before they make a decision.

• Identifying challenges and finding strategies to overcome them: This is often best evidenced in 
the arts process journal, where students state the challenges encountered and any feedback received. 
They present possible solutions before deciding which is the best and most appropriate course of 
action, having the flexibility and confidence to make changes to their approaches and plans. This 
process of identifying challenges and finding strategies requires students to continuously reflect on 
and evaluate their work and their processes.

• Risk-taking: This is related to reflection, analysis and evaluation. Students consider possible 
approaches or actions that may be unusual and/or whose outcomes are unforeseeable. Students 
decide to take a course of action, having first considered the possible impact and consequences.

Thinking and working creatively in the arts
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The aim of art is to represent not the outward appearance of things, but their inward significance.
Aristotle

The IB continuum of international education provides a progression of learning for students aged 3 to 19. In 
the PYP, learning about, and through, the arts is fundamental to the development of the whole child, 
promoting creativity, critical thinking, problem-solving skills and social interactions. Through engagement 
with the arts in the PYP, students are encouraged to become more mindful of their own artistic 
development and the role that the arts play in the world. PYP arts provide students with the opportunity to 
explore their own personal interests, beliefs and values, and to engage in a personal artistic journey.

MYP arts aim to build on what students learn and do in the PYP and other student-centred programmes of 
primary education. MYP arts further an inquiry-based approach through similar objectives that encourage 
students to continue their artistic development and learning. There are no prior formal learning 
requirements for MYP arts.

MYP arts courses help specifically to prepare students for the study of visual arts, music, theatre, dance, 
film and literature and performance in the DP at either higher level or standard level.

Figure 2 shows the IB continuum pathways in the study of the arts.

Figure 2

IB continuum pathways in the study of the arts

MYP arts also helps to prepare students for overall success in the DP and the CP through the use of 
concepts and contexts, through developing creativity, subject-specific skills and ATL skills.

Arts in the MYP

Arts across the IB continuum
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The knowledge, skills and attitudes that students develop in arts courses provide a meaningful foundation 
for further study and help to prepare students for careers in both traditional creative fields, such as set 
design and fashion, or modern creative fields, such as multimedia and digital design.

Arts across the IB continuum
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The aims of all MYP subjects state what a teacher may expect to teach and what a student may expect to 
experience and learn. These aims suggest how the student may develop through the learning experience.

The aims of MYP arts are to encourage and enable students to:

• enjoy lifelong engagement with the arts

• explore the arts across time, cultures and contexts

• understand the relationship between art and its contexts

• develop the skills necessary to create and to perform art

• express ideas creatively

• reflect on their own development as young artists.

Arts in the MYP

Aims
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The objectives of any MYP subject group state the specific targets that are set for learning in the subject. 
They define what the student will be able to accomplish as a result of studying the subject.

The objectives of MYP arts encompass the factual, conceptual, procedural and metacognitive dimensions of 
knowledge, and provide explicit focus on the four areas that lie at the heart of an arts education.

MYP arts objectives Learning and assessment objectives

Learning about the arts Objective A: Investigating

Learning through the arts Objective B: Developing

Creating and/or performing art Objective C: Creating/Performing

Evaluating one’s own art and one’s development as 
an artist

Objective D: Evaluating

Three different levels of each objective have been developed; they have been designed to enable schools 
to place students either by age (for example, MYP year 1, MYP year 2, and so on) or by stage (Novice, 
Intermediate, Competent). Schools that choose to place students by stage rather than age may decide to 
have multi-age classes for MYP arts.

Schools must use the objectives provided in this guide for year 1/Novice, year 3/Intermediate and year 5/
Competent.

Each objective is elaborated by a number of strands; a strand is an aspect or indicator of the learning 
expectation.

Subject groups must address all strands of all four objectives at least twice in each year of the MYP.

These objectives relate directly to the assessment criteria found in the “Assessed curriculum” section of this 
guide.

The four objectives can be considered as dynamic, interrelated and integrated elements of an arts process. 
They can also be used sequentially in the planning of units of work and in the creation/performance of 
artworks. However, for the purpose of learning and teaching, and in the development of units, the strands 
do not need to be covered in any particular sequence or order. It is important to note that investigating, for 
example, is also part of developing, of creating/performing, as well as being key to evaluating.

A Investigating
Through the study of art movements or genres and artworks/performances, students come to understand 
and appreciate the arts. They use and further develop their research skills to draw on a range of sources, 
understanding that, in the arts, sources are not limited to texts; they can also include audio and video 
recordings, images and musical notation. All sources used must be referenced in accordance with the 
school’s academic integrity policy.

Students use and further develop information literacy skills to evaluate and select relevant information 
about the art movements or genres and artworks/performances. While contextual information should be 
included, the focus of the investigation is the art genre or movement and artworks/performances, not 
extensive biographical information about artists. Students learn how to critique the artworks/performances 
of others and to communicate in subject-specific language or terminology; this will be important in order to 
access the higher levels in criterion A ii.

Arts in the MYP

Objectives
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In order to achieve the aims of arts, students should be able to:

i. investigate a movement(s) or genre(s) in their chosen arts discipline, related to the statement of 
inquiry

ii. critique an artwork or performance from the chosen movement(s) or genre(s).

B Developing
Development of ideas through practical exploration provides the opportunity for active participation in the 
art form. Practical exploration requires students to acquire and develop skills/techniques and to experiment 
with the art form. Evidence of practical exploration cannot be limited to written form; for example, if a 
student is composing music, evidence should include musical notation and/or audio recordings; if a 
student is creating a piece of theatre, evidence should include script extracts and/or video recordings. To 
achieve the higher levels in criterion B i, students must evidence extensive and varied practical exploration 
and refinement of their idea(s). Students use both practical exploration and knowledge and understanding 
of art and artworks to purposefully inform artistic decisions.

In order to achieve the aims of arts, students should be able to:

i. practically explore ideas to inform development of a final artwork or performance

ii. present a clear artistic intention for the final artwork or performance in line with the statement of 
inquiry.

C Creating/Performing
The acquisition and development of skills is evident in both process and outcome. Formative assessment 
supports students’ acquisition and development of skills and techniques in the process stage. The students’ 
command of skills and techniques is demonstrated through the creation or performance of a finalized 
artwork that is summatively assessed.

In order to achieve the aims of arts, students should be able to:

i. create or perform an artwork.

D Evaluating
MYP arts promote the development and application of reflection and critical-thinking skills so that students 
become reflective practitioners. Through reflecting on their work and on themselves, students become 
more aware of their own artistic development and the role that the arts play in their lives and in the world. 
When evaluating their own artwork or performance, students should consider elements, techniques and 
context. The arts process journal should be used throughout the process stage to keep a record of 
reflections that students can refer to when developing the final reflection. Development as an artist 
includes development of personal skills, such as affective skills and problem-solving skills, as well as 
development of artistic skills and techniques. Students’ reflections should answer the questions: “What 
have I learned that can be taken forward and applied to other projects?” and “What would I do differently if 
I did this project again?”

In order to achieve the aims of arts, students should be able to:

i. appraise their own artwork or performance

ii. reflect on their development as an artist.

Objectives
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Figure 3

The MYP arts objectives

Figure 3 indicates visually how the objectives can be used dynamically when designing units within the arts 
subject group. The four objectives may be introduced separately to allow for a specific focus on one of the 
objectives. For example, teachers might choose to focus on objective A (investigating) to introduce a 
particular genre and provide guidance for writing a critique. Alternatively objectives B (developing) and C 
(creating/performing) can easily be paired in units to practically explore ideas in order to create or perform 
an artwork.

In MYP arts, teachers are not required to assess all four criteria in every unit. However, units that assess all 
four criteria through a range of associated assessment tasks increase efficiency, promote holistic learning, 
and help to prepare students for MYP eAssessment in the arts.

Arts in the MYP

Visualizing the arts objectives
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Throughout the programme, students should engage with the curriculum and demonstrate their 
understanding at increasing levels of sophistication.

Year 1/Novice

In order to reach the aims of 
arts, students should be able to 
do the following.

Year 3/Intermediate

In order to reach the aims of 
arts, students should be able to 
do the following.

Year 5/Competent

In order to reach the aims of 
arts, students should be able to 
do the following.

Objective A: Investigating

Investigate a movement(s) or 
genre(

s) in their chosen arts discipline, 
related to the statement of 
inquiry.

Describe an artwork or 
performance from the chosen 
movement(s) or genre(s).

Investigate a movement(s) or 
genre(s) in their chosen arts 
discipline, related to the 
statement of inquiry.

Analyse an artwork or 
performance from the chosen 
movement(s) or genre(s).

Investigate a movement(s) or 
genre(s) in their chosen arts 
discipline, related to the 
statement of inquiry

Critique an artwork or 
performance from the chosen 
movement(s) or genre(s).

Objective B: Developing

Practically explore ideas to inform development of a final artwork or performance.

Present a clear artistic intention for the final artwork or performance in line with the statement of inquiry.

Objective C: Creating/Performing

Create or perform an artwork.

Objective D: Evaluating

Appraise their own artwork or performance.

Reflect on their development as an artist.

The range of assessed skills, techniques and strategies, as well as the complexity of their application, must 
increase as students progress through the programme.

In the case of arts objectives, for which objective strands and assessment criteria are the same for all year 
groups/stages, the increasing levels of sophistication are determined by the skill sets selected by the 
teacher for each unit of study. The expectations of the teacher will need to be made clear to students 
through task-specific clarifications at the start of the unit.

In year 5/Competent, objective A (investigating) strand ii requires students to provide a critique of an 
artwork or performance. A critique involves the skills of interpretation, analysis and evaluation. Oral 
commentary is accepted as a form of communicating a critique; it does not have to be a written text.

Interdisciplinary learning
Interdisciplinary learning and teaching builds a connected curriculum that addresses the developmental 
needs of students in the MYP. It prepares students for further academic study and for life in an increasingly 
interconnected world.

Arts in the MYP

Planning a progression of learning
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Interdisciplinary learning and teaching is grounded in individual subjects but extends disciplinary 
understanding in ways that are:

• integrative—bringing together concepts, skills or modes of communication from two or more subject 
groups, disciplines or established areas of expertise in order to develop new perspectives or 
understandings

• purposeful—connecting disciplines to solve real-world problems, create products or address complex 
issues in ways that would have been unlikely through a single approach.

Interdisciplinary learning can, and should, take place within subjects; the MYP concepts and global contexts 
provide the tools for this transfer to take place (though it may not be the central focus of the unit). 
Interdisciplinary units are another opportunity for this, where developing new conceptual understandings 
using knowledge from multiple disciplines is the central focus of the unit.

Within interdisciplinary units, the MYP uses concepts and contexts as starting points for meaningful 
integration and transfer of knowledge across subject groups and disciplines. Interdisciplinary teaching and 
learning in the MYP contains more information, including a detailed process for planning these units, as well 
as criteria to assess interdisciplinary understanding.

Schools offering the MYP are responsible for engaging students in at least one collaboratively planned 
interdisciplinary unit for each year of the programme, integrating disciplines either within or across subject 
groups.

MYP arts offer many opportunities for interdisciplinary learning and teaching within subject units or as 
more purposeful interdisciplinary units. Possible interdisciplinary units in this subject group could include 
inquiries into:

• the mathematical components of certain artworks

• the biological effects of the arts

• the artistic process in designing and marketing products.

Authentic interdisciplinary learning often requires critical reflection and detailed collaborative planning. 
However, teachers and students can also make interdisciplinary connections through spontaneous learning 
experiences and conversations.

All MYP teachers are responsible for developing meaningful ongoing opportunities for interdisciplinary 
learning and teaching, both within their disciplines and in the context of interdisciplinary units.

Planning a progression of learning
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The MYP community project (for students in years 3 or 4) and MYP personal project (for students in year 5) 
aim to encourage and enable sustained inquiry that generates new insights and deeper understanding. In 
these culminating experiences, students develop confidence as principled, lifelong learners. They grow in 
their ability to consider their own learning, communicate effectively and take pride in their 
accomplishments.

Courses in the arts help students to develop key ATL skills that lead to success and enjoyment in MYP 
projects. In this subject group, students have important opportunities to practise ATL skills, especially social 
skills and self-management skills. Creativity, communication and collaboration are also essential aspects of 
arts.

From their learning experiences in this subject group, students can find inspiration for their projects. Often, 
creative thinking in the arts prompts students to develop new ideas and directions that they might choose 
to pursue in MYP projects. Developing an artistic skill may inspire students to further their personal 
accomplishments in a particular field of study.

The arts offer many opportunities for learning through action. Inspiration from the arts for community 
projects and personal projects might include inquiries into:

• the beneficial effects of the arts on a particular community

• designing and leading an arts workshop

• writing or directing a production

• learning a musical instrument.

For further information, please refer to the Personal project guide (2021) and the Community project 
guide (2021), which can be found in the programme resource centre under “MYP resources”.

Arts in the MYP

MYP projects
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Teaching hours
Schools must allocate the teaching hours necessary to meet the requirements of MYP arts.

The MYP requires at least 50 hours of teaching time for each subject group in each year of the programme.

This indicates that students must engage in 50 hours of structured learning in the arts in each year of MYP 
years 1–3, and in years 4 and 5 of the MYP if they opt to continue to study the subject. This requirement 
may be applied across various disciplines, as long as the number of hours meets the minimum requirement 
for the subject group. In practice, more time is often necessary to meet subject-group aims and objectives 
and to provide for the sustained, concurrent teaching that enables interdisciplinary study.

Schools sometimes supplement the experiences of their students in MYP arts disciplines by offering arts 
courses outside school hours or by staging concerts, productions and exhibitions. While these 
extracurricular arts courses often benefit a student’s overall experience, these activities do not count 
towards the required minimum teaching hours unless they are clearly integrated in the school’s MYP arts 
courses, address all of the subject objectives in a balanced way, and involve all students enrolled in the 
discipline.

It is recommended that students studying an arts discipline in year 5 will have engaged in structured 
learning in the same arts discipline in earlier years of the programme (students transferring from other 
schools may be exceptions to this); “structured learning in the same arts discipline” indicates that the 
students have engaged in a course of the same arts discipline offered as part of the curriculum in the school 
in a previous year of the MYP.

For students pursuing IB MYP course results that can contribute to the award of the IB MYP certificate, arts 
courses should include at least 70 teaching hours in each of the final two years of the programme (MYP 
year 4 and MYP year 5).

The MYP recognizes the following arts disciplines in which students can receive IB-validated grades.

• Dance

• Music

• Theatre

• Media arts

• Visual art

The arts process journal
The arts process journal is a generic term used to refer to the self-maintained record of progress that 
students make throughout their study of the arts. The medium for documenting the process can vary 
depending on student and teacher preferences.

• The arts process journal can be written, visual, audio or a combination of these, and may include both 
paper and electronic formats.

• Students may develop their own format and design, although schools can provide templates or 
examples to support students’ work.

• A separate arts process journal can be used for each individual arts discipline or one arts process 
journal can be used for all arts disciplines.

Written and taught curriculum
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• A separate arts process journal can be used for each year of the programme or students can keep the 
same journal for several years.

Students must use the arts process journal in all MYP arts courses.

Students must show evidence of regular use of the arts process journal, though not necessarily weekly. 
While legibility is important, the recording of critical and creative thinking and reflection is more important 
than neatness and presentation.

Uses of the arts process journal
The arts process journal can be used as:

• a place to record learning and learning experiences

• a working, living document that shows the evolution of thoughts and ideas over time

• a tool for reflecting and supporting assessment of all strands of all criteria

• evidence for assessment purposes

• a place to generate questions, investigate and incorporate selected, edited and/or annotated research

• a place to practise, experiment and document process

• a place to document creative thinking.

Suggestions for contents of the arts process journal
Please note that this is not an exhaustive list. The process journal could include the following contents.

• Artistic intentions—initial and developing

• Bibliographies

• Creative ideas

• Creative processes

• Critiques

• Development of ideas through practical exploration

• Feedback received and action taken in response to feedback from peers, teacher, audiences, 
professionals

• Investigations into art forms and art practices

• Iterations and rehearsals

• Notation of ideas: written, musical, visual, aural, oral, and so on

• Notes or artifacts from inspirational visits outside the classroom to exhibitions, performances, 
screenings, and so on

• Notes, mind maps®, colour boards, mood boards, sketches, photos, links, and so on

• Ongoing evaluations of their own work and its development

• Presentations

• Evidence of problem-solving

• Records of artistic processes and development

• Records of artwork, creations, performances

• Reflections, personal challenges and successes

• Research into artists and art forms

• Responses to the artwork of others

• Storyboards

Students are advised to keep copies of any journal extracts that they may wish to submit for assessment 
purposes.

Requirements
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IB World Schools are responsible for developing and structuring MYP arts courses that provide 
opportunities for students to meet the aims and objectives of the programme. Each school’s circumstances, 
including local and national curriculum requirements, determine the organization of arts within the school.

MYP standards and practices require schools to facilitate and promote collaborative planning for the 
purpose of curriculum development and review.

Arts objectives for year 1/Novice, year 3/Intermediate and year 5/Competent provide continuity and outline 
a progression of learning. These objectives guide teachers in making decisions about developmentally 
appropriate learning experiences, including formative and summative assessments.

As they develop the vertical articulation of arts over the years of the programme, teachers should plan 
increasingly complex units of work that encompass multiple objectives. However, within these units, 
discrete tasks or smaller units of work might concentrate on specific objectives or individual strands.

Arts courses offer many opportunities to build interdisciplinary connections across the curriculum. 
Horizontal articulation for each year of the programme should coordinate learning and teaching across 
courses in arts, as well as identify shared conceptual understandings and approaches to learning (ATL) that 
span multiple subject groups and help to create a coherent learning experience for students throughout 
the year.

Organizing the arts in the school
A rich arts course is an essential part of a broad and balanced MYP curriculum. Through structured learning 
in various art forms over the course of years 1–3, students have the greatest exposure to visual and 
performing art forms and can best explore a variety of skills. Modes of performance through visual arts and 
performing arts offer students various opportunities to express emotion, idea and opinion through entirely 
separate skill sets; therefore, it is strongly recommended that students engage in both a visual (for 
example, visual arts, media arts) and a performing art (for example, dance, theatre, music). If, however, the 
school context is such that it is not possible to provide high-quality, coherent courses in both a visual and a 
performing art, then schools may opt to provide only a visual art or only a performing art.

Arts courses that focus only on preparing students for performance events through instruction, practice 
and rehearsal are unlikely to meet the arts objectives. The practical aspects of the arts must be planned 
carefully, along with attention to the guided development of students as they learn the skills and 
behaviours that artists employ. Schools with performance-based courses should carefully review their MYP 
arts courses in order to ensure that they are fully able to support the requirements of the subject group.

The MYP recognizes the following arts disciplines in which students can receive IB-validated grades.

• Visual arts: Visual art and media arts (which can be taught separately or together as integrated visual 
arts).

• Performing arts: Theatre, music and dance (which can be taught separately or in various 
combinations as integrated performing arts).

Schools often face complicated demands for resources and timetabling or scheduling. The pathways in the 
table below represent only some of the ways in which MYP arts can be organized. These examples 
represent various applications of key principles of IB curriculum design.

• Balance: Students must study MYP arts as one of eight subject groups required in MYP years 1–3. The 
programme is designed to enable students to progress into MYP years 4 and 5.

• Breadth: Students should have opportunities to explore many arts disciplines in order to introduce 
them to the wealth of artistic practices, processes and works.

Written and taught curriculum
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• Depth: Students should be able to pursue sustained learning in at least one arts discipline so that they 
can develop deeper understandings, enhance their skills over time and be able to meet the highest 
achievement levels for MYP arts criteria in the final year of their MYP experience.

Structure of course Description

Combined subject groups in 
MYP years 1–3

In MYP years 1–3, if local circumstances impose scheduling constraints that 
prevent the programme’s designed implementation, schools can combine 
learning and teaching for a subject group into one or more other regularly 
timetabled/scheduled subject groups. Any subject group that is not taught 
independently must continue to meet MYP requirements.

Intermittent course

(For example, the arts 
subject group is offered for 
the first semester and the 
design subject group for the 
second semester)

In MYP years 1–3, it is permissible to alternate the arts subject group with 
one other subject group, provided that each subject group meets the 
required minimum 50 teaching hours.

Modular arts course

(For example, a variety of 
arts disciplines per semester, 
trimester, quarter or term)

Students may study a consecutive variety of arts disciplines for a set time per 
discipline. Each module focuses on a single arts discipline, such as dance, 
media arts, music, theatre or visual art. Modules may be taught by the same 
teacher or different teachers. The total hours in the subject group must 
meet the minimum requirement of 50 hours. When reporting grades, it is a 
school choice whether to report the student achievement levels for 
individual arts disciplines or for the arts as a subject group.

Integrated arts courses Integrated arts courses could consist of integrated visual arts disciplines, 
integrated performing arts disciplines or integrated visual arts and 
performing arts disciplines.

Discrete arts disciplines

• Dance

• Music

• Theatre

• Media arts

• Visual art

Students may engage in the arts through the study of discrete disciplines. 
Students may study one or more discipline each year.

Schools that finish in MYP year 5/Competent should always ensure that students are able to meet the year 5 
arts objectives by the end of the course.

Potential MYP arts pathways
In MYP years 1–3, the MYP arts subject group must meet the minimum requirement of 50 hours of teaching 
time each year. If students opt for IB validation through eAssessment (ePortfolio) in MYP arts, the IB 
recommends a minimum of 140 hours of teaching time over the final two years of the programme 
(70 hours in both MYP years 4 and 5).

If schools offer the courses listed below as “not recommended” or “not possible”, they may receive a matter 
to be addressed at programme authorization or evaluation.

Intermittent courses (including arts and one other subject group)

MYP year 1 MYP year 2 MYP year 3 MYP year 4 MYP year 5

Intermittent 
course

Intermittent 
course

Intermittent 
course

Choice of 
MYP arts 
discipline(s) 

Continuation 
of the choice 

Preferred, as students have 
sufficient opportunity to 
experience sustained learning in an 

Planning the arts curriculum
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MYP year 1 MYP year 2 MYP year 3 MYP year 4 MYP year 5

offered 
previously

selected in 
MYP year 4

arts discipline or in more than one 
arts discipline.

Intermittent 
course

Intermittent 
course

Intermittent 
course

Possible in schools that do not 
offer MYP years 4 and 5, and in 
schools that opt for subject group 
flexibility in MYP years 4 and 5.

Intermittent 
course

Intermittent 
course

Intermittent 
course

Intermittent 
course

Intermittent 
course

Not recommended, as students 
rarely have sufficient opportunity 
to reach the highest achievement 
levels of the year 5 assessment 
criteria owing to the lack of 
sustained learning.

Arts subject 
group only

Design 
subject 
group only

Physical and 
Health 
Education 
subject 
(PHE) group 
only

Not possible, as in MYP years 1–3, 
all eight subject groups must be 
offered each year to meet 
programme requirements.

Modular arts courses
Modular arts courses offer students a variety of arts disciplines, each for a set period of time (semester, 
trimester, quarter or term, depending on the school). As a subject group, the arts must meet the minimum 
requirement of 50 hours of teaching time each year.

The following table shows examples of some modular arts pathways.

MYP year 1 MYP year 2 MYP year 3 MYP year 4 MYP year 5

Modular arts 
course

Modular arts 
course

Modular arts 
course

Choice of 
MYP arts 
discipline(s) 
offered 
previously

Continuation 
of the choice 
selected in 
MYP year 4

Preferred, as students have 
sufficient opportunity to 
experience sustained learning in 
discrete arts.

Modular arts 
course

Modular arts 
course

Modular arts 
course

Integrated 
arts course

Continuation 
of the 
integrated 
arts course 
selected in 
MYP year 4

Possible, as this offers students the 
opportunity to experience many 
arts disciplines, but a modular 
course does not prepare students 
well for the interdisciplinarity of 
integrated arts.

Modular arts 
course

Modular arts 
course

Modular arts 
course

Possible, as this meets programme 
requirements for MYP years 1–3. 
(Schools can opt for subject group 
flexibility in MYP years 4 and 5, in 
which case they can decide not to 
offer the arts.)

Modular arts 
course

Modular arts 
course

Modular arts 
course

Modular arts 
course

Modular arts 
course

Not recommended, as students 
may not have sufficient 
opportunity to reach the highest 
achievement levels of the year 5 
assessment criteria.

Planning the arts curriculum
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MYP year 1 MYP year 2 MYP year 3 MYP year 4 MYP year 5

Modular arts 
course

Modular arts 
course

Design or 
PHE subject 
group (no 
MYP arts 
course)

Not possible, as this does not 
meet programme requirements for 
MYP years 1–3.

Integrated arts courses and/or discrete arts disciplines
Across the MYP, schools may offer integrated arts courses and/or discrete arts disciplines. As a subject 
group, the arts must meet the minimum requirement of 50 hours of teaching time each year.

The following table shows examples of some arts pathways.

MYP year 1 MYP year 2 MYP year 3 MYP year 4 MYP year 5

Integrated 
visual arts 
and 
integrated 
performing 
arts

Integrated 
visual arts 
and 
integrated 
performing 
arts

Integrated 
visual arts 
and 
integrated 
performing 
arts

Integrated 
visual arts 
and/or 
integrated 
performing 
arts

Continuation 
of the choice 
selected in 
MYP year 4

Preferred, as students have 
sufficient opportunity to 
experience sustained learning in 
visual and performing arts.

A single 
integrated 
arts course 
that 
includes 
both visual 
arts and 
performing 
arts 
disciplines

A single 
integrated 
arts course 
that 
includes 
both visual 
arts and 
performing 
arts 
disciplines

A single 
integrated 
arts course 
that 
includes 
both visual 
arts and 
performing 
arts 
disciplines

A single 
integrated 
arts course 
that 
includes 
both visual 
arts and 
performing 
arts 
disciplines

A single 
integrated 
arts course 
that includes 
both visual 
arts and 
performing 
arts 
disciplines

Preferred, as students have 
sufficient opportunity to 
experience sustained learning in 
visual and performing arts.

Integrated 
visual arts 
and 
integrated 
performing 
arts

Integrated 
visual arts 
and 
integrated 
performing 
arts

Integrated 
visual arts 
and 
integrated 
performing 
arts

Discrete arts 
discipline(s)

Continuation 
of the choice 
selected in 
MYP year 4

Preferred, as students have 
sufficient opportunity to 
experience sustained learning in 
visual and performing arts.

Integrated 
visual arts or 
integrated 
performing 
arts

Integrated 
visual arts or 
integrated 
performing 
arts

Integrated 
visual arts or 
integrated 
performing 
arts

Integrated 
visual arts or 
integrated 
performing 
arts

Integrated 
visual arts or 
integrated 
performing 
arts

Possible, as this offers sustained 
learning, but it does not offer 
students the opportunity to 
experience both visual and 
performing arts.

Multiple 
visual arts 
and 
performing 
arts discrete 
disciplines

Multiple 
visual arts 
and 
performing 
arts discrete 
disciplines

Multiple 
visual arts 
and 
performing 
arts discrete 
disciplines

A choice of 
discipline(s) 
offered in 
MYP 
years 1–3

Continuation 
of the choice 
selected in 
MYP year 4

Preferred, as students have 
sufficient opportunity to 
experience sustained learning in 
visual and performing arts.

One visual 
art and one 
performing 
art as 

Continuing 
the 
disciplines 

Continuing 
the 
disciplines 

A choice of 
either/both 
discrete 
discipline(s) 

Continuation 
of the choice 
selected in 
MYP year 4

Possible, as students are exposed 
to both visual and performing arts, 
although this limits students to the 
study of only two arts disciplines.
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MYP year 1 MYP year 2 MYP year 3 MYP year 4 MYP year 5

discrete 
disciplines

from MYP 
year 1

from MYP 
year 1

offered in 
MYP 
years 1–3

Visual art

Theatre

Music 
(band)

Media arts

Music 
(orchestra)

Dance

A choice of 
any of the 
disciplines 
studied

Continuation 
of the choice 
selected in 
MYP year 4

Possible, as students can 
experience many arts disciplines, 
but less than ideal since there is no 
sustained learning in MYP years 1–
3.

One arts 
discipline

Continuing 
the 
discipline 
from MYP 
year 1

Continuing 
the 
discipline 
from MYP 
year 1

Continuing 
the 
discipline 
from MYP 
year 1

Continuing 
the discipline 
from MYP 
year 1

Possible, as students experience 
sustained learning, but less than 
ideal since this limits students to 
the study of only one arts 
discipline.

Note: Classes may be made of mixed-grade level students. When planning for this, schools should ensure 
students have adequate exposure and progression through the arts course(s).

Planning the arts curriculum
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Inquiry, in the broadest sense, is the process that is used to move to deeper levels of understanding. Inquiry 
involves speculating, exploring, questioning and connecting. In all IB programmes, inquiry develops 
curiosity and promotes critical and creative thinking.

The MYP structures sustained inquiry in arts by developing conceptual understanding in global contexts. 
Teachers and students develop a statement of inquiry and use inquiry questions to explore the subject. 
Through their inquiry, students develop specific interdisciplinary and disciplinary approaches to learning 
(ATL) skills.

Conceptual understanding
A concept is a “big idea”—a principle or notion that is enduring, the significance of which goes beyond 
particular origins, subject matter or place in time. Concepts represent the vehicle for students’ inquiry into 
the issues and ideas of personal, local and global significance, providing the means by which they can 
explore the essence of arts.

Concepts have an important place in the structure of knowledge that requires students and teachers to 
think with increasing complexity as they organize and relate facts and topics.

Concepts express the understanding that students take with them into lifelong adventures of learning. 
They help students to develop principles, generalizations and theories. Students use conceptual 
understanding as they solve problems, analyse issues and evaluate decisions that can have an impact on 
themselves, their communities and the wider world.

In the MYP, conceptual understanding is framed by prescribed key and related concepts. Teachers must use 
these concepts to develop the curriculum. Schools may identify and develop additional concepts to meet 
local circumstances and curriculum requirements.

Key concepts
Key concepts promote the development of a broad curriculum. They represent big ideas that are relevant 
both within and across disciplines and subjects. Inquiry into key concepts can facilitate connections 
between and among:

• courses within the arts subject group (intra-disiciplinary learning)

• other subject groups (interdisiciplinary learning).

Table 1 lists the key concepts to be explored across the MYP. The key concepts contributed by the study of 
arts are aesthetics, change, communication and identity.

Table 1

MYP key concepts

Aesthetics Change Communication Communities

Connections Creativity Culture Development

Form Global interactions Identity Logic

Perspective Relationships Systems Time, place and space

These key concepts provide a framework for arts, informing units of work and helping to organize learning 
and teaching.

Written and taught curriculum
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Aesthetics
Aesthetics deals with the characteristics, creation, meaning and perception of beauty and taste. The study 
of aesthetics develops skills for the critical appreciation and analysis of art, culture and nature.

The concept of aesthetics is perceived differently around the world and across cultures. In the arts, 
aesthetics may begin with the formal study of the elements of art and beauty but should also include 
diverse cultural perspectives.

Change
Change is a conversion, transformation or movement from one form, state or value to another. Inquiry into 
the concept of change involves understanding and evaluating causes, processes and consequences.

The arts may be a reflection of change, or an inspiration for change. Change may be considered as external 
to the arts or incorporated within an artwork. In the arts, change can also be termed as metamorphosis or 
transformation—a marked change in appearance, form, nature or character.

Communication
Communication is the exchange or transfer of signals, facts, ideas and symbols. It requires a sender, a 
message and an intended receiver. Communication involves the activity of conveying information or 
meaning. Effective communication requires a common “language” (which may be written, spoken or non-
verbal).

Communication is often regarded in the arts as a message between the artist and an audience, or between 
performers. Without intended communication the arts become solely self-expressive. An artistic intention is 
the artist’s communication of the intended impact of the artwork/performance on an audience. 
Communication is also key to collaboration, to presenting and negotiating ideas and to giving feedback. 
Communication in the arts can occur through a variety of media—through artifacts, the body, image, 
movement, sound, text, visuals and voice.

Identity
Identity refers to the particular features that define individuals, groups, things, eras, places, symbols and 
styles. Identity can be observed, or it can be constructed, asserted and shaped by external and internal 
influences.

In the arts, we often explore the self and self-discovery through the concept of identity; however, identity 
may also be related to the identification of a genre, style, movement, particular artist or place. The arts often 
give us insights into the identity of a culture or a period of time, providing us with an idea of how a culture 
identifies itself and of the characteristics and values of a culture.

Other key concepts can also be important in arts, such as culture, form, perspective, relationships and 
time, place and space.

Related concepts
Related concepts promote deep learning. They are grounded in specific disciplines and are useful for 
exploring key concepts in greater detail. Inquiry into related concepts helps students develop more 
complex and sophisticated conceptual understanding. Related concepts may arise from the subject matter 
of a unit or the craft of a subject—its features and processes.

Table 2 lists the related concepts for MYP arts. Teachers are not limited to the related concepts listed in this 
chart and may choose others when planning units, including from other subject groups.

Table 2

Related concepts in arts

Related concepts in arts

Visual arts

Audience Boundaries Composition Expression

Learning and teaching through inquiry
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Related concepts in arts

Genre Innovation Interpretation Narrative

Presentation Representation Style Visual culture

Performing arts

Audience Boundaries Composition Expression

Genre Innovation Interpretation Narrative

Play Presentation Role Structure

The appendices contain a glossary of these related concepts for arts.

Global contexts for learning and teaching
Global contexts direct learning towards independent and shared inquiry into our common humanity and 
shared guardianship of the planet. Using the world as the broadest context for learning, MYP arts can 
develop meaningful explorations of:

• identities and relationships

• orientation in space and time

• personal and cultural expression

• scientific and technical innovation

• globalization and sustainability

• fairness and development.

Teachers must identify a global context for learning and teaching or develop additional contexts that help 
students explore the relevance of their inquiry (why it matters).

Many inquiries into arts concepts naturally focus on personal and cultural expression. However, teachers 
are encouraged to design their courses to offer students opportunities to explore other MYP global 
contexts in relation to the aims and objectives of the subject group.

Statements of inquiry
Statements of inquiry set conceptual understanding in a global context in order to frame classroom inquiry 
and direct purposeful learning. Table 3 shows some possible statements of inquiry for MYP arts units.

Table 3

Example statements of inquiry

Statement of inquiry Key concept

Related concept(s)

Global context and exploration

Possible project/study

Ingenious experimentation can 
give rise to unique and beautiful 
creations.

• Aesthetics

• Composition(s)

• Scientific and technical 
innovation: An exploration 
into adaptation and 
ingenuity

Mixed media visual arts

Music arranging

Experimental choreography

Directorial decisions in theatre/
film

Artistry can make communication 
with an audience more effective.

• Communication

• Audience

Stage design

Film music

Illustration

Learning and teaching through inquiry
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Statement of inquiry Key concept

Related concept(s)

Global context and exploration

Possible project/study

• Personal and cultural 
expression: An exploration 
into artistry

New genres may emerge when 
innovations are adopted by 
others.

• Change (transformation)

• Genre

• Innovation

• Orientation in space and 
time: An exploration of the 
interconnectedness of 
individuals

Any genre(s)

Different styles of expression can 
facilitate self-discovery and 
enhance wellbeing.

• Identity

• Expression

• Identities and relationships: 
An exploration of health and 
well-being

Self-portraits

Improvisation

Mindful art

Different styles can reflect the 
perception of beauty shared by 
people of a particular era and/or 
culture.

• Aesthetics

• Interpretation

• Orientation in space and 
time: An exploration of eras 
and/or peoples

Arts appreciation

Studies of nature

Study of any era(s)/culture(s) in 
the arts discipline

Compositions can raise awareness 
and lead to increased community 
engagement and change.

• Change

• Expression

• Fairness and development: 
Social entrepreneurs

Protest songs

Propaganda

Theatre for change

Street art

Inquiry questions
Teachers and students use statements of inquiry to help them identify factual, conceptual and debatable 
inquiry questions. Inquiry questions give direction to learning and teaching, and they help to organize and 
sequence learning experiences.

Table 4 shows some possible inquiry questions for MYP arts units.

Table 4

Examples of factual, conceptual and debatable questions

Factual questions: 
Remembering facts and topics

Conceptual questions: 
Analysing big ideas

Debatable questions: 
Evaluating perspectives and 
developing theories

What is the relationship between 
identity and aesthetics?

How do the arts help us express 
our identity?

How can learning about 
someone’s artistic preference help 
you understand their identity 
better?

To what extent is art more 
powerful than words?

Is all art created with an audience 
in mind?

Learning and teaching through inquiry
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Factual questions: 
Remembering facts and topics

Conceptual questions: 
Analysing big ideas

Debatable questions: 
Evaluating perspectives and 
developing theories

What have we learned about our 
past world from artists’ work?

When might art be the best way to 
communicate?

Does art have a role in raising 
awareness, preventing problems 
and/or solving issues?

To what extent are the arts a 
catalyst for positive social change?

Approaches to learning
All MYP units of work offer opportunities for students to develop and practise approaches to learning (ATL) 
skills. These skills provide valuable support for students working to meet the subject group’s aims and 
objectives.

ATL skills are grouped into five categories that span the IB continuum of international education. 
IB programmes identify discrete skills in each category that can be introduced, practised and consolidated 
in the classroom and beyond.

While ATL skills are relevant across all MYP subject groups, teachers may also identify ATL skill indicators 
especially relevant for, or unique to, a particular subject group or course.

Table 5 suggests some of the indicators that can be important in arts.

Table 5

Examples of arts-specific skill indicators

Category Skill indicator

Thinking skills Map the creative thought process in the arts process journal to generate new ideas 
and questions.

Social skills Work collaboratively in a production team with assigned roles and responsibilities.

Communication skills Give and receive meaningful feedback.

Self-management 
skills

Plan the development of an artwork, prepare for a performance or plan the time 
needed to create an exhibition.

Research skills Locate, organize, analyse, evaluate, synthesize and ethically use information from a 
variety of sources and media (including digital social media and online networks) to 
investigate art and the artworks/performances/practices of artists.

Well-designed learning engagements and assessments provide rich opportunities for students to practise 
and demonstrate ATL skills. Each MYP unit identifies ATL skills around which learning and teaching can 
focus, and through which students can authentically demonstrate what they are able to do. Formative 
assessments provide important feedback for developing discrete skills, and many ATL skills support 
students as they demonstrate their achievements in summative assessments of subject-group objectives.

Table 6 lists some specific ATL skills that students can demonstrate through performances of understanding 
in arts.

Table 6

Examples of demonstrations of ATL skills in arts

Approaches to learning

Affective (resilience): Learn from mistakes and failures in practical explorations to move a project 
forward.

Learning and teaching through inquiry
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Approaches to learning

Thinking (creative thinking): Create original works and ideas; use existing works and ideas in new ways.

Learning and teaching through inquiry
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How to use the guidance sections
• The information in each guidance section is not prescriptive and is not intended to limit teachers in 

the development of their arts courses. It is designed to give a sense of the possibilities for each subject.

• Teachers should develop their courses using the MYP arts aims and objectives as their prime points of 
reference.

• The specific content of an MYP arts course will differ according to the local or national context in which 
the school is working.

• The following subject-specific examples show only the type of content, skills and processes that might 
be addressed through the objectives.

• The subject-specific examples are not prescriptive nor exhaustive; it should be adapted to make it age- 
and level- appropriate.

Guidance for dance
Dance within the MYP is a practical subject that develops students’ understanding of dance as an art form, 
as well as giving students the opportunity to develop as artists themselves. It encourages the exploration of 
dance and dance practices from different times and cultures, as well as developing students’ dance skills, 
giving them the opportunity to choreograph, rehearse and perform dance. It develops students’ ability to 
reflect on, evaluate and critique artwork and their own development as young artists.

Objectives in a dance course

Examples
These are examples only of the type of content, skills and processes that might be addressed through the 
objectives.

What might students investigate in dance?
Students might investigate an art movement(s) or genre(s) and specific artworks within their contexts, 
including:

• different dance techniques, traditions, practices, choreographers, dancers and developments in dance 
in their contexts

• components of choreography, such as variety, contrast, repetition, canon, unison, mirroring and space

• how subject-specific terminology facilitates effective communication about dance

• production elements (use of space, costume, lights, set, sound)

• methods of recording and communicating choreography and dance ideas in the arts process journal.

How might students develop their ideas through dance and finalize an artistic intention?
Students might:

• experiment with form, physical control and kinaesthetic skills (such as balance, body memory, 
coordination) as a means to explore and express ideas effectively

• practically explore ideas, for example, through trying out discrete dance steps or routines

• practically explore production elements to communicate ideas

Written and taught curriculum
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• finalize an artistic intention in line with the statement of inquiry. (The artistic intention should justify 
artistic choices, such as choice of techniques, style, interpretation, movements, space, and so on.)

How might students create or perform dance?
Students might create or perform dance by:

• generating and applying movement routines

• rehearsing and performing an existing dance piece

• rehearsing and performing their own dance piece

• applying production skills to the staging of a dance piece.

How might students evaluate their own artwork or performance and their development as a young artist 
in dance?
Students might:

• consider the extent to which their creation/performance achieved their artistic intention

• consider the impact of the performance on the audience

• reflect on their acquisition and development of dance techniques

• reflect on their development of ATL skills.

Guidance for media arts
Media arts is created through the use of technology. The term media arts generally refers to all forms of 
time-related artworks that are created by recording spoken word or moving images. A time-related artwork 
is a work that changes and “moves”; for the purposes of MYP arts study, media arts encompasses the study 
of film, digital media, radio and television. Media arts within the MYP is a practical subject that develops 
students’ understanding of media arts, as well as giving them the opportunity to develop as artists 
themselves. It encourages the exploration of approaches, practices and products.

Objectives in a media arts course

Examples
These are examples only of the type of content, skills and processes that might be addressed through the 
objectives.

What might students investigate in media arts?
Students might investigate an art movement(s) or genre(s) and specific artworks within their contexts, 
including:

• different media arts techniques, traditions, practices, styles and processes in their contexts

• the impact of media arts on an audience and the relationship between artwork and audience

• how subject-specific terminology aids communication about media arts

• production elements (location/space, costume, lights, set, sound) and editing processes.

How might students develop their ideas through media arts and finalize an artistic intention?
Students might:

• experiment with a variety of media arts forms, strategies and practices to explore ideas

• experiment with technology, techniques and media arts elements to communicate ideas effectively

• practically explore ideas, for example, by trying out a range of image and sound design and editing 
software, as well as different time-based formats to develop ideas

• finalize an artistic intention in line with the statement of inquiry. (The artistic intention should justify 
artistic choices, such as choice of technology, format, techniques, style, and so on.)

Subject-specific guidance
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How might students create media arts?
Students might:

• apply skills and techniques in cinematography, directing, editing, sound design and technology

• screen or present their artwork to an audience.

How might students evaluate their own artwork or performance and their development as a young artist 
in media arts?
Students might:

• consider the extent to which their creation achieved their artistic intention

• consider the impact of the artwork on the audience

• reflect on their acquisition and development of production techniques

• reflect on their development of ATL skills.

Guidance for music
Music within the MYP is a practical subject that develops students’ understanding of music as an art form, 
as well as giving them the opportunity to develop as artists themselves. It encourages the exploration of 
music and music practices from different times and cultures. It develops students’ creative and musical 
skills, enabling them to create, rehearse and perform music. It develops students’ ability to reflect on, 
evaluate and critique music and their development as young artists.

Objectives in a music course

Examples
These are examples only of the type of content, skills and processes that might be addressed through the 
objectives.

What might students investigate in music?
Students might investigate an art movement(s) or genre(s) and specific artworks within their contexts, 
including:

• different music techniques, traditions, practices, and styles in their contexts

• methods of recording and communicating musical ideas in their arts process journal

• how subject-specific terminology aids communication about music

• music theory, the work(s) of musicians and composers.

How might students develop their ideas through music and finalize an artistic intention?
Students might:

• experiment with form and artistic processes to explore ideas

• experiment with techniques and musical elements as a means to communicate ideas effectively

• practically explore ideas, for example, through trying out motifs, instrumentation, rhythm, technology, 
styles, and so on

• finalize an artistic intention in line with the statement of inquiry. (The artistic intention should justify 
artistic choices, such as choice of techniques, style, interpretation.)

How might students create/perform music?
Students might:

• use technology to manipulate and perform music they have created

• rehearse and perform their own or an existing composition

• perform their music to an audience, either live or through recordings.

Subject-specific guidance
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How might students evaluate their own artwork or performance and their development as a young artist 
in music?
Students might:

• consider the extent to which their creation/performance achieved their artistic intention

• consider the impact of the performance on the audience

• reflect on their acquisition and development of music skills and techniques

• reflect on their development of ATL skills.

Guidance for theatre
Theatre within the MYP is a practical subject that develops students’ understanding of theatre as an art 
form, as well as giving students the opportunity to function as artists themselves. It encourages the 
exploration of theatre and theatre practices from different times and cultures. It develops students’ creative 
and theatre skills, enabling them to create, rehearse and perform pieces of theatre. It develops students’ 
ability to reflect on, evaluate and critique their own work and their development as young artists.

Objectives in a theatre course

Examples
These are examples only of the type of content, skills and processes that might be addressed through the 
objectives.

What might students investigate in theatre?
Students might investigate an art movement(s) or genre(s) and specific artworks within their contexts, 
including:

• theatre traditions and theatre practices in their contexts

• the practices, or approaches, and artworks of artists and theatre companies

• how subject-specific terminology aids communication about theatre

• methods of recording and communicating ideas about theatre and theatre-making (creating, 
directing, designing, performing) in the arts process journal

• performance and production elements, and how they work together to communicate ideas and 
feelings and impact an audience.

How might students develop their ideas through theatre and finalize an artistic intention?
Students might:

• experiment with different theatre processes, styles and methods to explore and communicate ideas

• experiment with design and production skills (use of space, costume, lighting, set and sound)

• practically explore ideas, for example, through trying out theatre-specific skills (movement, gesture, 
voice, expression, delivery)

• finalize an artistic intention in line with the statement of inquiry. (The artistic intention should justify 
artistic choices, such as choice of techniques, style, interpretation.)

How might students create/perform theatre?
Students might:

• rehearse and perform their own or an existing piece of theatre

• apply their theatre skills (as creators, directors, designers, performers)

• use the production elements of costume, light, set, sound, use of space.

Subject-specific guidance
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How might students evaluate their own artwork or performance and their development as a young artist 
in theatre?
Students might:

• consider the extent to which their creation/performance achieved their artistic intention

• consider the impact of the performance on the audience

• reflect on their acquisition and development of theatre techniques

• reflect on their development of ATL skills.

Guidance for visual arts
Visual arts within the MYP is a practical subject that develops students’ creative and artistic skills, enabling 
them to create and present their work. It encourages the exploration of visual art and art practices from 
different times and cultures. Visual arts develop students’ understanding of the visual arts, as well as giving 
them the opportunity to function as artists themselves. It develops students’ ability to reflect on, evaluate 
and critique their own work and their development as young artists.

Objectives in a visual arts course

Examples
These are examples only of the type of content, skills and processes that might be addressed through the 
objectives.

What might students investigate in visual arts?
Students might investigate an art movement(s) or genre(s) and specific artworks within their contexts, 
including:

• styles, techniques, traditions, artists’ practices and specific artworks in their contexts

• methods of recording and communicating ideas about art in the arts process journal

• how subject-specific terminology aids communication in, and of, investigations, processes and ideas

• the processes, techniques and forms of art-making

• the language of visual communication.

How might students develop their ideas through visual arts and finalize an artistic intention?
Students might:

• experiment with chosen art-making forms, strategies and practices to explore ideas

• practically explore ideas, for example, by experimenting with a range of materials, techniques, styles 
and visual arts elements to develop their ideas

• finalize an artistic intention in line with the statement of inquiry. (The artistic intention should justify 
artistic choices, such as materials, techniques, styles and visual arts elements.)

How might students create in visual arts?
Students might:

• apply specific skills to the creation of artwork(s)

• use a variety of methods, techniques and practices to create art.

How might students evaluate their own artwork or performance and their development as a young artist 
in visual arts?
Students might:

• consider the extent to which their creation achieved their artistic intention

• consider the impact of the creation on the audience

• reflect on their acquisition and development of visual arts techniques

Subject-specific guidance
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• reflect on their development of ATL skills.

Guidance for dance, music and theatre courses 
that focus primarily on performance
In some schools, the performing arts are delivered through courses that focus on performance, for example, 
band or choir programmes working towards a concert, dance programmes working towards a dance 
production, theatre programmes working towards a theatre production. The MYP arts objectives and 
assessment criteria can be delivered through performance-based programmes if the following are 
considered in the planning.

• The MYP conceptual framework

• The student at the centre of learning and teaching

• The inquiry cycle

• The MYP arts aims, objectives and assessment criteria

With this in mind, teachers should engage students with the choice of production or repertoire for a 
performance and:

• ensure that there are opportunities for students to investigate the context, style and form of the 
artworks that are being worked on/performed

• ensure that students consider the intentions/purpose of the artworks and what the artworks are trying 
to express

• find ways for students to actively participate in the development of both their own skills and of the 
performance in general

• encourage students to work both independently and collaboratively in the preparation of the 
performance

• offer opportunities for students to reflect on and evaluate their development and the development of 
the performance.

In their planning of performance-focused courses, teachers must also ensure that they are using the key 
concepts, related concepts and global contexts when working with their students to prepare and present a 
performance. They must consider ATL skills, the arts objectives and criteria, and address all sections of a unit 
planner.

It is important to remember that creativity, and developing conceptual understandings and the attributes 
of the IB learner profile are as important as the development of performance skills and the finalized 
product.

Effective use of information and communication 
technology in arts
Information and communication technology (ICT) involves the use of computers and digital devices, their 
applications, and communication facilities in learning and teaching activities. Therefore, the use of ICT goes 
beyond MYP arts and extends to all the learning and teaching in all subjects across the curriculum. The 
effective use of ICT is an ATL skill and, as such, schools must ensure that a whole-school approach is in place 
to allow students to develop information technology literacy and become competent users of computers.

Depending upon the school’s resources, ICT should be used, whenever appropriate, as:

• a means of expanding students’ knowledge of the world in which they live

• a channel for developing concepts and skills

• a powerful communication tool.

Digital and technological developments have had an enormous impact on the arts, both in terms of how art 
is created and the way it is presented, distributed and shared. Such developments have also enhanced the 
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potential and possibilities of creation, providing new methods, new media and approaches, and impacting 
how students create art. Computers and digital devices have become effective tools for creativity, 
experimentation and the exploration of ideas. They offer a variety of tools and resources to help students to 
develop their arts skills, try out ideas and make modifications.

As a tool for learning and teaching, ICT can be used in arts classrooms to investigate and research into the 
arts and arts practice across time and space. It offers students the opportunity to access contemporary arts 
practice, and contemporary and historical artworks and artists, both locally and internationally.

Access to the digital world also gives students the opportunity to provide feedback and critique the work of 
others, as well as capturing responses to their own work, helping them to evaluate both individual pieces 
of art or performances and their development as young artists.

ICT offers useful tools for capturing finished work and work in progress, as well as offering platforms where 
a range of artwork, responses, experiments, research and ideas can be kept in a variety of formats. It 
therefore provides useful tools and spaces for the arts process journal. ICT could be used for parts or all of 
the arts process journal; for example, it might take the form of a blog, providing easy access for the 
students’ teacher and for accessing their abilities to express themselves through the digital medium as 
opposed to solely through written forms.

New technological developments make it easier for students to both engage with, and contribute to, arts; 
many students are familiar with, and proficient in the use of, technology and its potential. Technology, 
however, is developing all the time, so it is important to be prepared to learn and experiment alongside 
students, in a spirit of discovery, in order to take full advantage of digital thinking and practice and the way 
it can both contribute to, and develop, learning and teaching in the arts.

ICT can support students with learning support requirements. Adaptive technologies can enable students 
with severe learning disabilities to become active learners in the classroom alongside their peers.

For more information about adaptive technologies and learning support requirements, please refer to 
Learning diversity and inclusion in IB programmes under “Approaches to teaching” in the “Cross-programme 
resource” section of the programme resource centre.

Copyright statement

Digital technology gives students access to more information, but they may need more support in 
accessing and using this ethically. Students must respect intellectual property: copyright laws may restrict 
students’ selection, creation or use of material.

Subject-specific guidance
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Alignment of objectives and assessment criteria
In the MYP, assessment is closely aligned with the written and taught curriculum. Each strand from MYP arts 
has a corresponding strand in the assessment criteria for this subject group. Figure 4 illustrates this 
alignment and the increasingly complex demands for student performance at higher achievement levels.

Figure 4

Arts objectives and criteria alignment

Assessment for arts courses in all years of the programme is criterion-related, based on four equally 
weighted assessment criteria.

Criterion A Investigating Maximum 8

Criterion B Developing Maximum 8

Criterion C Creating/Performing Maximum 8

Written and taught curriculum

Assessed curriculum
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Criterion D Evaluating Maximum 8

Subject groups must assess all strands of all four assessment criteria at least twice in each year of the 
MYP.

In the MYP, subject-group objectives correspond to assessment criteria. Each criterion has eight possible 
achievement levels (1–8), divided into four bands; these generally represent limited (1–2), adequate (3–4), 
substantial (5–6) and excellent (7–8) performance. Each band has its own unique descriptor that teachers 
use to make “best-fit” judgments about students’ progress and achievement.

This guide provides the required assessment criteria for MYP arts for year 1/Novice, year 3/Intermediate 
and year 5/Competent years/stages. Teachers may use or adapt the existing criteria for interim years/stages. 
In response to national or local requirements, schools may add criteria and/or use additional models of 
assessment. Schools must use the appropriate assessment criteria as published in this guide to report 
students’ final achievement in the programme.

While classes can be made of mixed grade level groups, individual students should progress through the 
course from novice to competent. Depending on how a school plans for their students progression, they 
might have students moving between the stages at different grade levels. For example, one progression 
might have students moving from novice to intermediate between MYP 1 and 2, whereas another school’s 
progression might have students making this step between MYP 2 and 3. Students should progress from 
novice, to intermediate, to competent, with all students seeking IB MYP course results in MYP 5 working at 
competent level.

The “Subject-specific guidance” section of this guide provides suggestions of how students might meet 
each of the objectives in each arts subject. It is recommended that the assessment criteria be read in 
conjunction with the subject-specific guidance.

Assessed curriculum
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The assessment criteria as published in this guide must be used when determining students’ achievement 
levels for each criterion. However, specific expectations for each task must still be defined.

The MYP arts objective and assessment criterion  C (creating/performing) is the same for all MYP years/
stages. The increase in sophistication of skills and techniques used to create or perform art is determined by 
the skills and techniques developed through each unit, over the years/stages of the course. It is expected 
that teachers plan carefully the skills and techniques they expect students to master over each year of the 
programme in the MYP arts.

It is expected that, in any unit of study, students acquire new skills and techniques alongside those they 
have previously mastered. This also allows for students with little or no prior knowledge of the arts to excel. 
The acquisition of skills and techniques must be formatively assessed periodically to allow the teacher to 
monitor the progress that a student has made in acquiring skills and techniques for summative assessment 
in the unit. It is important that teachers specify the expected skills, techniques and outcomes at the 
beginning of each unit so that students are aware of what is required for summative assessment.

Teachers need to clarify exactly what the skills and techniques are in an assessment task. This might be in 
the form of:

• a task-specific clarification of the criteria, using the published criteria but with some wording changed 
to match the task

• a discussion, or ongoing discussions, of the expectations

• a checklist of skills and techniques addressed in the unit.

Written and taught curriculum
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The assessment criteria as published in this guide must be used when determining students’ achievement 
levels for each criterion. However, specific expectations for each task must still be defined.

The MYP arts objective and assessment criterion  C (creating/performing) is the same for all MYP years/
stages. The increase in sophistication of skills and techniques used to create or perform art is determined by 
the skills and techniques developed through each unit, over the years/stages of the course. It is expected 
that teachers plan carefully the skills and techniques they expect students to master over each year of the 
programme in the MYP arts.

For each achievement level of each criterion, possible characteristics are provided to further support 
teachers in determining a level of achievement. The possible characteristics should be used as an overall 
general description and should be interpreted according to the year/stage of the student. For example, a 
piece of work that might be considered “thoughtful” or “thorough” at year 1/Novice stage would not meet 
the expectations for a “thoughtful” or “thorough” piece of work at year 3/Intermediate stage.

Criterion A: Investigating
Maximum: 8

At the end of year 1/Novice stage, students should be able to:

i. investigate a movement(s) or genre(s) in their chosen arts discipline, related to the statement of 
inquiry

ii. describe an artwork or performance from the chosen movement(s) or genre(s).

Achievement 
level

Level descriptor Possible 
characteristics

0 The student does not reach a standard described by any of the 
descriptors below.

1–2 The student:

i. provides minimal or irrelevant information that is not 
related to the statement of inquiry

ii. identifies features of an artwork or performance including 
some elements or techniques.

Basic

Incomplete

3–4 The student:

i. provides basic information that is not always related to the 
statement of inquiry

ii. identifies features of an artwork or performance including 
two from elements, techniques or context.

Adequate

Acceptable

5–6 The student:

i. provides mostly relevant information that is related to the 
statement of inquiry

ii. outlines features of an artwork or performance including two 
from elements, techniques or context.

Coherent

Clear

7–8 The student: Focused

Detailed

Written and taught curriculum
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Achievement 
level

Level descriptor Possible 
characteristics

i. provides relevant information that is related to the 
statement of inquiry

ii. describes features of an artwork or performance including 
two from elements, techniques or context.

Command term Definition

Identify Recognize and state briefly a distinguishing fact or feature.

Outline Give a brief account or summary.

Describe Give a detailed account or picture of a situation, event, pattern or process.

Note: The information shared should not be focused on biographical information about the artists studied.

For strand ii, students should include two features in total from elements, technique and context. They 
might choose one element and one technique, or any other combination, or they might choose two 
elements, two techniques or two contexts.

Criterion B: Developing
Maximum: 8

At the end of year 1/Novice stage, students should be able to:

i. practically explore ideas to inform development of a final artwork or performance

ii. present a clear artistic intention for the final artwork or performance in line with the statement of 
inquiry.

Achievement 
level

Level descriptor Possible 
characteristics

0 The student does not reach a standard described by any of the 
descriptors below.

1–2 The student:

i. demonstrates limited practical exploration of an idea or 
ideas

ii. states some artistic choices but the artistic intention is 
unclear.

Ineffective

Incomplete

3–4 The student:

i. demonstrates sufficient practical exploration of an idea or 
ideas

ii. presents a clear artistic intention and states artistic choices.

Adequate

Reasonable

5–6 The student:

i. demonstrates substantial practical exploration of an idea 
or ideas

ii. presents a clear artistic intention in line with the 
statement of inquiry and states artistic choices.

Focused

Considered

7–8 The student:

i. demonstrates substantial and varied practical exploration 
of an idea or ideas

Imaginative

Thoughtful

Arts assessment criteria: Year 1/Novice
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Achievement 
level

Level descriptor Possible 
characteristics

ii. presents a clear artistic intention in line with the 
statement of inquiry and describes artistic choices.

Command term Definition

State Give a specific name, value or other brief answer without explanation or calculation.

Present Offer for display, observation, examination or consideration.

Describe Give a detailed account or picture of a situation, event, pattern or process.

Demonstrate Make clear by reasoning or evidence, illustrating with examples or practical application.

Criterion C: Creating/Performing
Maximum: 8

At the end of year 1/Novice stage, students should be able to:

i. create or perform an artwork. (Please see the note below regarding progression of skills for this 
criterion.)

Achievement 
level

Level descriptor Possible 
characteristics

0 The student does not reach a standard described by any of the 
descriptors below.

1–2 The student:

i. demonstrates limited skills and techniques through the 
creation or performance of a finalized work.

Basic

Undeveloped

3–4 The student:

i. demonstrates satisfactory use of skills and techniques 
through the creation or performance of a finalized work.

Adequate

Reasonable

5–6 The student:

i. demonstrates mostly effective use of skills and 
techniques through the creation or performance of a 
finalized work.

Substantial

Assured

7–8 The student:

i. demonstrates consistently effective use of skills and 
techniques through the creation or performance of a 
finalized work.

Honed

Accomplished

Command term Definition

Demonstrate Make clear by reasoning or evidence, illustrating with examples or practical application.

Note: The MYP arts objective and assessment criterion C (creating/performing) is the same for all year 
groups/stages. The increase in sophistication of skills is determined by the skill set developed through each 
unit, over the years of study. It is expected that teachers plan carefully the skills they expect students to 
master over each year of the programme in the MYP arts.

Arts assessment criteria: Year 1/Novice
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Criterion D: Evaluating
Maximum: 8

At the end of year 1/Novice stage, students should be able to:

i. appraise their own artwork or performance

ii. reflect on their development as an artist.

Achievement 
level

Level descriptor Possible 
characteristics

0 The student does not reach a standard described by any of the 
descriptors below.

1–2 The student:

i. identifies some elements of their own artwork or 
performance

ii. makes a brief observation about their development as an 
artist.

Incomplete

Superficial

3–4 The student:

i. outlines some elements of their own artwork or 
performance

ii. identifies some aspects of their development as an artist.

Adequate

Reasonable

5–6 The student:

i. describes their own artwork or performance

ii. outlines their development as an artist.

Effective

Considered

7–8 The student:

i. analyses their own artwork or performance

ii. describes their development as an artist.

Thoughtful

Thorough

Command term Definition

Identify Recognize and state briefly a distinguishing fact or feature.

Outline Give a brief account or summary.

Describe Give a detailed account or picture of a situation, event, pattern or process.

Analyse Break down in order to bring out the essential elements or structure. (To identify parts 
and relationships, and interpret information to reach conclusions.)

Arts assessment criteria: Year 1/Novice
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The assessment criteria as published in this guide must be used when determining students’ achievement 
levels for each criterion. However, specific expectations for each task must still be defined.

It is expected that, in any unit of study, students acquire new skills alongside those they have previously 
mastered. This also allows for students with little or no prior knowledge in the arts to excel. The acquisition 
of skills must be formatively assessed periodically to allow the teacher to monitor the progress a student 
has made in acquiring skills for summative assessment in the unit. It is important that teachers specify the 
expected skills and outcomes at the beginning of each unit so that students are aware of what is required 
for summative assessment.

The MYP arts objective and assessment criterion C (creating/performing) is the same for all MYP years/
stages. The increase in sophistication of skills is determined by the skill set developed through each unit 
over the years of the course. It is expected that teachers plan carefully the skills they expect students to 
master over each year of the programme in the MYP arts.

For each band of each criterion, possible characteristics are provided to further support teachers in 
determining a level of achievement. The possible characteristics should be used as an overall general 
description and should be interpreted according to the year/stage of the student. For example, a piece of 
work that might be considered “thoughtful” or “thorough” at year 1/Novice stage would not meet the 
expectations for a “thoughtful” or “thorough” piece of work at year 3/Intermediate stage.

Criterion A: Investigating
Maximum: 8

At the end of year 3/Intermediate stage, students should be able to:

i. investigate a movement(s) or genre(s) in their chosen arts discipline, related to the statement of 
inquiry

ii. analyse an artwork or performance from the chosen movement(s) or genre(s).

Achievement 
level

Level descriptor Possible 
characteristics

0 The student does not reach a standard described by any of the 
descriptors below.

1–2 The student:

i. provides limited information that is not always related to 
the statement of inquiry

ii. identifies features of an artwork or performance including 
two from elements, techniques or context.

Basic

Incomplete

3–4 The student:

i. provides mostly relevant information that is related to the 
statement of inquiry

ii. outlines features of an artwork or performance including 
two from elements, techniques or context.

Adequate

Acceptable

5–6 The student:

i. provides relevant information that is related to the 
statement of inquiry

Detailed

Focused

Written and taught curriculum
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Achievement 
level

Level descriptor Possible 
characteristics

ii. describes features of an artwork or performance including 
two from elements, techniques or context.

7–8 The student:

i. provides comprehensive, relevant information that is 
related to the statement of inquiry

ii. analyses features of an artwork or performance including 
elements, techniques and context.

Thorough

Perceptive

Command term Definition

Identify Recognize and state briefly a distinguishing fact or feature.

Outline Give a brief account or summary.

Describe Give a detailed account or picture of a situation, event, pattern or process.

Analyse Break down in order to bring out the essential elements or structure. (To identify parts 
and relationships, and interpret information to reach conclusions.)

Note: The information shared should not be focused on biographical information about the artists studied.

For strand ii in levels 1–6, students should include two features in total from elements, technique and 
context. They might choose one element and one technique, or any other combination, or they might 
choose two elements, two techniques or two contexts. In levels 7–8, students should include at least one 
element, one technique and one context.

Criterion B: Developing
Maximum: 8

At the end of year 3/Intermediate stage, students should be able to:

i. practically explore ideas to inform development of a final artwork or performance

ii. present a clear artistic intention for the final artwork or performance in line with the statement of 
inquiry.

Achievement 
level

Level descriptor Possible 
characteristics

0 The student does not reach a standard described by any of the 
descriptors below.

1–2 The student:

i. demonstrates limited practical exploration of an idea or 
ideas

ii. presents a clear artistic intention and states artistic choices.

Basic

Incomplete

3–4 The student:

i. demonstrates sufficient practical exploration of an idea or 
ideas

ii. presents a clear artistic intention in line with the 
statement of inquiry and states artistic choices.

Adequate

Reasonable

5–6 The student: Focused

Considered
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Achievement 
level

Level descriptor Possible 
characteristics

i. demonstrates substantial practical exploration of an idea 
or ideas

ii. presents a clear artistic intention in line with the 
statement of inquiry and describes artistic choices.

7–8 The student:

i. demonstrates extensive and varied practical exploration of 
an idea or ideas

ii. presents a clear artistic intention in line with the 
statement of inquiry and explains artistic choices.

Imaginative

Thoughtful

Command term Definition

State Give a specific name, value or other brief answer without explanation or calculation.

Present Offer for display, observation, examination or consideration.

Describe Give a detailed account or picture of a situation, event, pattern or process.

Demonstrate Make clear by reasoning or evidence, illustrating with examples or practical application.

Explain Give a detailed account including reasons or causes.

Criterion C: Creating/Performing
Maximum: 8

At the end of year 3/Intermediate stage, students should be able to:

i. create or perform an artwork. (Please see the note below regarding progression of skills for this 
criterion.)

Achievement 
level

Level descriptor Possible 
characteristics

0 The student does not reach a standard described by any of the 
descriptors below.

1–2 The student:

i. demonstrates limited skills and techniques through the 
creation or performance of a finalized work.

Basic

Undeveloped

3–4 The student:

i. demonstrates satisfactory use of skills and techniques 
through the creation or performance of a finalized work.

Adequate

Reasonable

5–6 The student:

i. demonstrates mostly effective use of skills and techniques 
through the creation or performance of a finalized work.

Substantial

Assured

7–8 The student:

i. demonstrates consistently effective use of skills and 
techniques through the creation or performance of a 
finalized work.

Honed

Accomplished

Arts assessment criteria: Year 3/Intermediate
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Command term Definition

Demonstrate Make clear by reasoning or evidence, illustrating with examples or practical application.

Note: The MYP arts objective and assessment criterion C (creating/performing) is the same for all year 
groups/stages. The increase in sophistication of skills is determined by the skill set developed through each 
unit, over the years of study. It is expected that teachers plan carefully the skills they expect students to 
master over each year of the programme in the MYP arts.

Criterion D: Evaluating
Maximum: 8

At the end of year 3/Intermediate stage, students should be able to:

i. appraise their own artwork or performance

ii. reflect on their development as an artist.

Achievement 
level

Level descriptor Possible 
characteristics

0 The student does not reach a standard described by any of the 
descriptors below.

1–2 The student:

i. outlines some elements of their own artwork or 
performance

ii. identifies some aspects of their development as an artist.

Incomplete

Superficial

3–4 The student:

i. describes their own artwork or performance

ii. outlines their development as an artist.

Adequate

Reasonable

5–6 The student:

i. analyses their own artwork or performance

ii. describes their development as an artist.

Effective

Considered

7–8 The student:

i. evaluates their own artwork or performance

ii. analyses their development as an artist.

Thoughtful

Balanced

Command term Definition

Identify Recognize and state briefly a distinguishing fact or feature.

Outline Give a brief account or summary.

Describe Give a detailed account or picture of a situation, event, pattern or process.

Analyse Break down in order to bring out the essential elements or structure. (To identify parts 
and relationships, and interpret information to reach conclusions.)

Evaluate Make an appraisal by weighing up the strengths and limitations.

Arts assessment criteria: Year 3/Intermediate
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The assessment criteria as published in this guide must be used when determining students’ achievement 
levels for each criterion. However, specific expectations for each task must still be defined.

It is expected that, in any unit of study, students acquire new skills alongside those they have previously 
mastered. This also allows for students with little or no prior knowledge in the arts to excel. The acquisition 
of skills must be formatively assessed periodically to allow the teacher to monitor the progress a student 
has made in acquiring skills for summative assessment in the unit. It is important that teachers specify the 
expected skills and outcomes at the beginning of each unit so that students are aware of what is required 
for summative assessment.

The MYP arts objective and assessment criterion C (creating/performing) is the same for all MYP years/
stages. The increase in sophistication of skills is determined by the skill set developed through each unit 
over the years of the course. It is expected that teachers plan carefully the skills they expect students to 
master over each year of the programme in the MYP arts.

For each band of each criterion, possible characteristics are provided to further support teachers in 
determining a level of achievement. The possible characteristics should be used as an overall general 
description and should be interpreted according to the year/stage of the student. For example, a piece of 
work that might be considered “thoughtful” or “thorough” at year 1/Novice stage would not meet the 
expectations for a “thoughtful” or “thorough” piece of work at year 3/Intermediate stage.

Criterion A: Investigating
Maximum: 8

At the end of year 5/Competent stage, students should be able to:

i. investigate a movement(s) or genre(s) in their chosen arts discipline, related to the statement of 
inquiry

ii. critique an artwork or performance from the chosen movement(s) or genre(s).

Achievement 
level

Level descriptor Possible 
characteristics

0 The student does not reach a standard described by any of the 
descriptors below.

1–2 The student:

i. provides limited information that is not always related to 
the statement of inquiry

ii. outlines features of an artwork or performance including 
two from elements, techniques or context.

Basic

Incomplete

3–4 The student:

i. provides mostly relevant information that is related to the 
statement of inquiry

ii. describes features of an artwork or performance including 
two from elements, techniques or context.

Adequate

Acceptable

5–6 The student:

i. provides relevant information that is related to the 
statement of inquiry

Focused

Detailed

Written and taught curriculum
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Achievement 
level

Level descriptor Possible 
characteristics

ii. analyses features of an artwork or performance including 
elements, techniques and context.

7–8 The student:

i. provides comprehensive, relevant information that is 
related to the statement of inquiry

ii. critiques an artwork or performance including elements, 
techniques and context.

Thorough

Perceptive

Command term Definition

Outline Give a brief account or summary.

Describe Give a detailed account or picture of a situation, event, pattern or process.

Analyse Break down in order to bring out the essential elements or structure. (To identify parts 
and relationships, and interpret information to reach conclusions.)

Critique Provide a critical review or commentary, especially when dealing with works of art or 
literature.

Note: The information shared should not be focused on biographical information about the artists studied.

For strand ii in levels 1–4, students should include two features in total from elements, technique and 
context. They might choose one element and one technique, or any other combination, or they might 
choose two elements, two techniques or two contexts. For levels 5–8, students should include at least one 
element, one technique and one context.

Criterion B: Developing
Maximum: 8

At the end of year 5/Competent stage, students should be able to:

i. practically explore ideas to inform development of a final artwork or performance

ii. present a clear artistic intention for the final artwork or performance in line with the statement of 
inquiry.

Achievement 
level

Level descriptor Possible 
characteristics

0 The student does not reach a standard described by any of the 
descriptors below.

1–2 The student:

i. demonstrates limited practical exploration of an idea or ideas

ii. presents a clear artistic intention in line with the statement 
of inquiry and states artistic choices.

Basic

Undeveloped

3–4 The student:

i. demonstrates sufficient practical exploration of an idea or 
ideas

ii. presents a clear artistic intention in line with the statement 
of inquiry and describes artistic choices.

Adequate

Reasonable

5–6 The student: Focused

Arts assessment criteria: Year 5/Competent
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Achievement 
level

Level descriptor Possible 
characteristics

i. demonstrates substantial practical exploration of an idea or 
ideas

ii. presents a clear artistic intention in line with the statement 
of inquiry and explains artistic choices.

Thoughtful

7–8 The student:

i. demonstrates extensive and varied practical exploration of 
an idea or ideas

ii. presents a clear artistic intention in line with the statement 
of inquiry and justifies artistic choices.

Imaginative

Sophisticated

Command term Definition

State Give a specific name, value or other brief answer without explanation or calculation.

Present Offer for display, observation, examination or consideration.

Describe Give a detailed account or picture of a situation, event, pattern or process.

Demonstrate Make clear by reasoning or evidence, illustrating with examples or practical 
application.

Explain Give a detailed account including reasons or causes.

Justify Give valid reasons or evidence to support an answer or conclusion.

Criterion C: Creating/Performing
Maximum: 8

At the end of year 5/Competent stage, students should be able to:

i. create or perform an artwork. (Please see the note below regarding progression of skills for this 
criterion.)

Achievement 
level

Level descriptor Possible 
characteristics

0 The student does not reach a standard described by any of the 
descriptors below.

1–2 The student:

i. demonstrates limited skills and techniques through the 
creation or performance of a finalized work.

Basic

Undeveloped

3–4 The student:

i. demonstrates satisfactory use of skills and techniques 
through the creation or performance of a finalized work.

Adequate

Reasonable

5–6 The student:

i. demonstrates mostly effective use of skills and techniques 
through the creation or performance of a finalized work.

Substantial

Assured

7–8 The student:

i. demonstrates consistently effective use of skills and 
techniques through the creation or performance of a finalized 
work.

Honed

Accomplished

Arts assessment criteria: Year 5/Competent
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Command term Definition

Demonstrate Make clear by reasoning or evidence, illustrating with examples or practical 
application.

Note: The MYP arts objective and assessment criterion C (creating/performing) is the same for all year 
groups/stages. The increase in sophistication of skills is determined by the skill set developed through each 
unit, over the years of study. It is expected that teachers plan carefully the skills they expect students to 
master over each year of the programme in the MYP arts.

Criterion D: Evaluating
Maximum: 8

At the end of year 5/Competent stage, students should be able to:

i. appraise their own artwork or performance

ii. reflect on their development as an artist.

Achievement 
level

Level descriptor Possible 
characteristics

0 The student does not reach a standard described by any of the 
descriptors below.

1–2 The student:

i. describes their own artwork or performance

ii. outlines their development as an artist.

Basic

Superficial

3–4 The student:

i. analyses their own artwork or performance

ii. describes their development as an artist.

Adequate

Reasonable

5–6 The student:

i. evaluates their own artwork or performance

ii. analyses their development as an artist.

Thoughtful

Balanced

7–8 The student:

i. thoroughly and perceptively evaluates their own artwork 
or performance

ii. discusses their development as an artist.

Insightful

Comprehensive

Command term Definition

Outline Give a brief account or summary.

Describe Give a detailed account or picture of a situation, event, pattern or process.

Analyse Break down in order to bring out the essential elements or structure. (To identify parts 
and relationships, and interpret information to reach conclusions.)

Evaluate Make an appraisal by weighing up the strengths and limitations.

Discuss Offer a considered and balanced review that includes a range of arguments, factors or 
hypotheses. Opinions or conclusions should be presented clearly and supported by 
appropriate evidence.

Arts assessment criteria: Year 5/Competent
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Please note that eAssessment in the arts is only available at year 5/competent stage. Although schools may 
decide to offer novice or intermediate stage arts courses to students in the final year of the programme, 
students seeking IB MYP course results for arts must work at year 5/competent stage.

For each assessment session, the IB publishes a partially completed arts unit planner (including required 
assessment tasks) that teachers must develop and deliver in their own contexts. The partially completed 
unit planner provides the summative assessment tasks (which will assess all strands of each criterion) for 
the session.

Upon publication, the IB partially completed arts unit planner must be developed by the teacher 
responsible for teaching the unit and managing the summative assessment. Where more than one teacher 
is involved, this should be done collaboratively.

The completed assessments are presented as an ePortfolio. This is a collection of work submitted to the IB 
for eAssessment. Students seeking IB MYP course results for arts courses must complete an ePortfolio. This 
should demonstrate students’ achievement of the subject group’s objectives.

The resulting portfolio of student work is marked by the student’s teacher(s), based on the school’s internal 
standardization of judgments against MYP arts assessment criteria for year 5/Competent stage. Successful 
results can contribute to students’ attainment of the IB MYP certificate.

A process of external moderation assures accurate and consistently applied standards.

The recommended learning and teaching time for the ePortfolio unit is approximately 20 hours.

Using partially completed unit planners

Planning the unit
Teachers develop the partially completed unit planner according to their own local contexts and curriculum 
requirements. This approach allows a teacher who is restricted to a particular teaching area for the duration 
of teaching the unit to plan appropriately based on available resources. An example might be that two 
visual arts classes run simultaneously for MYP year 5: one in a digital studio, and one in a print room. Each 
teacher can develop the content of their unit to allow for the use of those facilities and the general 
resources available, as well as from their own background and the cultural context of the school.

Partially completed unit planners contain the following completed sections, which must remain unchanged 
in their development by schools (please refer to the partially completed unit planners for the current 
session).

• Global context

• Key concept

• Related concept(s)

• Statement of inquiry

• Factual, conceptual and debatable inquiry questions (indicative of additional questions that may be 
developed and added to by teachers and students)

• Summative assessment task(s)

• Evidence of summative assessment tasks for eAssessment

Written and taught curriculum

MYP eAssessment
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Planning for assessment
It is essential that all summative assessment undertaken by the teacher is set against the criteria for MYP 
year 5/Competent stage as published in this guide. Submissions must be student work only—background 
information, including the developed unit planner or task-specific clarifications (used for the benefit of 
student learning), will not be submitted to the IB.

The work produced for summative assessment must be the student’s own work. However, teachers play an 
important role as students plan for and complete the required tasks. Teachers should ensure that students 
are familiar with:

• the requirements of the type of work to be internally assessed

• the assessment criteria. (Students must ensure that the work submitted addresses the objectives 
effectively.)

If a student is not able to complete the work without substantial support, teachers should note the 
circumstances and nature of support provided in their comments justifying the levels awarded.

Assessment tasks
The following is an example of an ePortfolio summative assessment for MYP arts.

Task 1—Investigating (criterion A): An individual presentation of investigations into an art movement(s) 
or genre(s) in the chosen arts discipline, related to the statement of inquiry, and a critique of an artwork or 
performance from the chosen movement(s) or genre(s).

Task 2—Developing (criterion B): A carefully chosen selection of evidence of the student’s use of the arts 
to practically explore ideas, and a clear artistic intention for the final artwork or performance in line with the 
statement of inquiry.

Task 3—Creating/Performing (criterion C): The presentation of the finalized artwork or performance. It 
may be necessary for some disciplines to select a portion of the finalized artwork or performance to remain 
within page or recording limits.

Task 4—Evaluating (criterion D): The student’s evaluation of their own artwork or performance, and an 
analysis of their development as a young artist.

ePortfolio process

Requirements for assessment
Students complete a portfolio of evidence from the body of work undertaken during the unit, responding 
to the prescribed summative assessment tasks.

Where a prescribed summative assessment task or the learning and teaching context of the school results 
in students working within groups or collaboratively, students must only be assessed for their individual 
contribution to the submission. It is essential that the work of each student is clearly identifiable for the 
assessment process, both to the teacher and to IB examiners.

When selecting evidence for group activities, care must be taken that each student features prominently 
enough to allow for individual contributions to be assessed. A student’s contribution to an activity must be 
clearly identifiable. The following examples show how this might be achieved.

• Text evidence: Students document their personal contribution, ensuring they carefully identify their 
role in the development and any eventual outcome, paying particular attention to documenting their 
individual approach, investigation and contribution made to the collaborative process.

• Video and photographic evidence: Each student ensures that they are clearly identifiable, for 
example, by wearing a coloured top that contrasts with other members of the group so that they can 
be recognized as the focus of assessment.

• Audio evidence: Audio evidence is not generally recommended for collaborative or group work 
because it is not possible to identify each individual contributor.

MYP eAssessment
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To allow for the flexibility of assessed work in subjects/disciplines within the arts, this sliding scale 
establishes the maximum limits of student work submitted as an MYP ePortfolio. Work exceeding the 
maximum must not be considered in assessment by teachers or examiners.

In order to ensure fairness and to prevent undue influence, teachers’ feedback on ePortfolio tasks must only 
advise students generally on how to approach and complete their work. As a shared standard of good 
practice, teachers must provide only one round of formal feedback on candidates’ work for each task. Once 
students have submitted the final version of their ePortfolio for school-based assessment, it cannot be 
retracted or redone.

Submission of the ePortfolio
Table 7 details the maximum submission time and/or page limits for MYP arts ePortfolios. Examiners will 
not read, watch or listen to student work that exceeds these limits. IB-validated grades are based only on 
student work presented within the maximum submission limits.

Table 7

Maximum ePortfolio submission limits for arts

Maximum submission limits for the entire MYP arts ePortfolio

Audio/visual evidence Text/image evidence

0 minutes 30 A4 pages

3 minutes and 24 A4 pages

6 minutes and 18 A4 pages

9 minutes and 12 A4 pages

12 minutes and 6 A4 pages

15 minutes 0 pages

Title pages and content pages are not required but, if included, they will count towards the stated page 
limit.

Note: A bibliography is required to acknowledge the work, words or ideas of another person. This should 
be uploaded as a separate document to the main written work. The bibliography does not contribute to the 
page count above.

Formative and summative assessments and eAssessment
During the learning and teaching period, teachers support the learning process as usual, providing 
appropriate formative feedback that guides students in developing and improving their work. It is 
appropriate to provide general guidance rather than extensive annotations, detailed edits or extended 
critiques.

When awarding criterion level totals, teachers must base their judgment of student achievement entirely 
on the completed candidate work that is to be presented for moderation. Reported achievement levels 
should not be influenced by the teacher’s previous experience with the candidate or by work that is not 
represented in the candidate’s ePortfolio.

If more than one teacher is responsible for assessment, an internal standardization process should be used 
to ensure that all candidates are marked to the same standard. Teachers are encouraged to keep a record of 
their comments about the candidate’s work to explain the levels they have awarded (especially where 
marginal judgments are made) as they help the examiner support the teacher’s judgments. Teacher 
comments should be uploaded with work that is selected as part of the moderation sample. Once criterion 
level totals have been submitted for all candidates, IBIS will select which ePortfolios must be uploaded for 
moderation by the IB. The content of each ePortfolio is limited to the summative assessment task(s) 
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required by the IB’s partially completed unit planner for the relevant session. In order to ensure fairness and 
to prevent undue influence, work submitted should not include student or school names or codes.

eAssessment and academic integrity
Teachers must ensure that all student work submitted for eAssessment is prepared according to IB 
requirements. In particular, students and teachers are responsible for understanding all IB academic 
integrity requirements, especially those relating to authenticity and intellectual property. Teachers must 
explain clearly to students and parents that all work submitted for school-based assessment—including 
MYP ePortfolios—must be the candidate’s own authentic and individual work. Teachers must use 
appropriate means to ensure that each candidate’s work is, in their professional judgment, authentic. If a 
candidate does submit work for assessment that is not authentic, the school must follow its internal policy 
for dealing with academic integrity issues.

Subject-specific grade descriptors
Subject-specific grade descriptors serve as an important reference in the assessment process. Through 
careful analysis of subject-group criteria and the general grade descriptors, they have been written to 
capture and describe in a single descriptor the performance of students at each grade for each MYP subject 
group.

Subject-specific grade descriptors are also the main reference used to select grade boundaries for each 
discipline in each assessment session. During this process, the grade award team compares student 
performance against descriptors of achievement at grades 2 and 3, 3 and 4, and 6 and 7 (other boundaries 
are set at equal intervals between these key transitions). The grade award process is able to compensate for 
variations in challenge between ePortfolio tasks and in standards applied to marking (both between 
subjects and for a particular subject across sessions) by setting boundaries for each discipline and 
examination session, with reference to real student work.

Subject-specific grade descriptors tie eAssessment to criterion-related assessment and to MYP assessment 
criteria and level descriptors, which put the programme’s criterion-related assessment philosophy into 
practice.

Grade Descriptor

7 Produces frequently innovative and imaginative artistic intentions that lead to high-
quality artistic responses. Communicates comprehensive, nuanced understanding of the 
art form studied, including concepts, processes and contexts. Consistently demonstrates 
sophisticated creative-thinking behaviours and exploration of ideas through the 
creation and critique of the art of self and others. Frequently transfers knowledge and 
applies skills and techniques, with independence and expertise, to produce work in new 
settings.

6 Produces occasionally innovative and imaginative artistic intentions that lead to high-
quality artistic responses. Communicates extensive understanding of the art form 
studied, including concepts, processes and contexts. Demonstrates insightful creative-
thinking behaviours and exploration of ideas, frequently with sophistication, through 
the creation and critique of the art of self and others. Transfers knowledge and applies 
skills and techniques, often with independence, to produce work in new settings.

5 Produces artistic intentions that generally lead to high-quality artistic responses. 
Communicates good understanding of the art form studied, including concepts, 
processes and contexts. Demonstrates creative-thinking behaviours and exploration of 
ideas, sometimes with sophistication, through the creation and critique of the art of self 
and others. Usually transfers knowledge, and applies skills and techniques, with some 
independence, to produce work in new settings.

4 Produces artistic intentions that often lead to good-quality artistic responses. 
Communicates basic understanding of the art form studied, including concepts, 
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Grade Descriptor

processes and contexts. Demonstrates some creative-thinking behaviours and some 
exploration of ideas through the creation and critique of the art of self and others. 
Transfers some knowledge and applies some skills and techniques, with support, to 
produce work in new settings.

3 Produces artistic intentions that often lead to acceptable quality artistic responses. 
Communicates basic understanding of the art form studied, including some concepts, 
processes and contexts. Begins to demonstrate some creative-thinking behaviours and 
some exploration of ideas through the creation and critique of the art of self and others. 
Begins to transfer knowledge and apply skills and techniques, requiring support even in 
familiar settings.

2 Produces work of limited quality. Communicates limited understanding of the art form 
studied, including some concepts, processes and contexts. Demonstrates limited 
evidence of creative-thinking behaviours or exploration of ideas. Limited evidence of 
transfer of knowledge or application of skills or techniques.

1 Produces work of a very limited quality. Conveys many significant misunderstandings or 
lacks understanding of most concepts and contexts. Very rarely demonstrates creative-
thinking behaviours or exploration of ideas. Very inflexible, rarely shows evidence of 
knowledge or skills.

MYP eAssessment
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Related concept Definition

Audience An individual or group who receive and/or respond to arts. Addressing this concept 
includes examining strategies for engaging audience, different types of audiences 
and how the audience–artist relationship affects and influences the arts.

Boundaries The parameters that define a personality, a culture, an environment, civil law, a skill 
set or a belief structure. The concept of boundaries can include: themes, issues and 
concepts; the imagined or physical boundary between performance space and 
audience; the subversive or provocative nature of the arts; the dividing line between 
what is real and what is fictional; private and public space; the relationships 
between characters.

Composition The intentional organization or contrast, balance, arrangement or awareness of the 
principles of art for a particular purpose in the creation of art. These may include 
tension and release, repetition and variety, unison and harmony, sound and silence, 
theme and variation, and dynamics and energy.

Expression The representation of feelings and emotions, ideas, thoughts, beliefs, values and 
opinions in the process of visual or physical articulation. It can include signs, 
symbols, semiotics or any other imagery to capture the artistic intention. It is 
something you do, create or play that shows what you think or feel. Expression may 
facilitate the communication of an idea.

Genre A type or category of art that can be identified through a particular set of 
characteristics, techniques and/or conventions. The features may, of course, vary 
between arts disciplines and art forms.

A study of genres includes essential understandings about conventions of genre as 
applied to the different arts disciplines: for example, form, style, tone, mood, 
atmosphere, composition, instrumentation, choreography, rhythm, movement, 
costume, lighting, and so on.

Examples of genres include tragedy, melodrama, jazz, blues, satire, pop art.

Innovation An altered interpretation of, or experimentation with, ideas, techniques and media. 
It promotes originality and creativity through new ways of presenting ideas and 
unusual use of media.

Interpretation The understanding of an artwork’s meaning, as determined by the context of the 
artist, artwork or audience.

A distinctive personal performance or re-creation of an existing artwork.

Narrative A spoken, written or visual account of connected events; a story, which may be 
fictional or non-fictional.

Play Play can occur in an artistic process or product.

In process, play is experimentation—playing with ideas, characters and techniques. 
This may be structured or free play.

Improvisation is a form of structured play that can also be presented as 
performance.

Appendices
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Related concept Definition

In product, play can be a collective creation of a theatre piece or a pre-existing piece 
of theatre that is authored and documented, and that is transformed into live 
action.

Presentation The choice of medium, tool and exhibition or performance space that contributes to 
audience understanding of the meaning or purpose of the artwork.

Representation The description, depiction or portrayal of a person, group, place or item in a 
particular way or as being of a particular nature. An image or likeness.

Role The development, adoption and portrayal of a character or style by a performer. 
Different approaches, ideas and texts can be used to influence the presentation of 
character or style.

Role can also refer to the different responsibilities related to the presentation and 
performance of an artwork, such as lighting, sound, direction/conducting, 
choreography.

Structure This refers to the shape, timing and organization of the art and the factors that 
determine how a piece or performance is shaped. It takes into consideration form, 
function, narrative, melody, harmony, contrast, focus and the construction of 
smaller parts to create a whole.

Style A type of art characteristic of a group of people, a person or period of time and 
belonging to a shared tradition or set of conventions. Art conforming to an 
established form. The distinctive way in which something is made or presented.

Visual culture A field of study that generally includes some combination of cultural studies, art 
history, critical theory, philosophy and anthropology by focusing on aspects of 
culture that rely on visual images.
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Term Definition

Art form A conventionally established form used to shape an artistic creation—examples 
could include sonnet, symphony, mime, sculpture—and the features or elements 
that are used to identify that artistic creation.

Artistic development Growth in an individual’s knowledge, skills, processes and attitudes needed for 
working with the arts.

Artistic intention The intended or planned outcomes or goals for the artwork or performance. Artists 
develop and refine intentions in many different ways, including searching, 
gathering, interpreting ideas and materials, as well as finding, connecting and 
synthesizing inspirations and influences from the world around them.

An artistic intention should include a clear statement of the intended impact on an 
audience and the artistic choices made to achieve the desired impact.

Artistic processes The ways in which art is made and presented. These may be general or specific to a 
discipline (see, for example, “Theatre processes”).

Arts process journal Keeping an arts process journal is required during an MYP arts study. The journal 
may contain any process work, including planning, experimenting, brainstorming, 
research, visual reflection, written reflection and rough drafts, as well as any other 
evidence that indicates both steps taken throughout the process of working and 
artistic choices made.

Artwork A piece of created or performed art.

Context The facts or circumstances that surround an event or situation.

Critique (command 
term)

Provide a critical review or commentary, especially when dealing with works of art 
or literature.

Critique (of an 
artwork or 
performance)

A report that discusses the elements, techniques and context of an artwork or 
performance and offers a judgment about it.

Development (as an 
artist)

The refinement and progression of skills (both artistic and ATL) and techniques 
through personal experience and growth.

Effective (mostly/ 
consistently)

Successful in producing a desired or intended result, or in supporting a desired or 
intended conclusion.

Elements (of art) Constituent features of the chosen discipline. Examples could include line, shape, 
space, form, colour, texture, rhythm, movement, contrast, emphasis, balance, 
harmony, variety, unity, pattern and proportion.

ePortfolio A collection of work submitted to the IB for eAssessment in response to the session-
specific partially completed unit planner.

Experiment Initiate and try out a new way of doing something, for example, by applying 
different skills or techniques to obtain different/innovative creative results.

Explore ideas Inquire into, and search out, familiar and unfamiliar existing practices or processes 
from an arts discipline. This may manifest itself as a theoretical exploration or a 
practical exploration. Evidence for practical exploration should be presented as a 
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Term Definition

series of engagements specific to the arts discipline, for example, sketches, creating 
excerpts, film or theatre scenes, dance movements.

Irrelevant Not meaningful or pertinent in the given context.

Limited Having little range; restricted in quantity or quality.

Minimal Of the smallest quantity; addresses some requirements of a task.

Practical exploration See “Explore ideas”.

Production The staging of performance work for presentation to an audience. Production 
elements include set, lights, costume, make-up, sound, cinematography and stage 
management.

Relevant (mostly) Meaningful or pertinent in the given context.

Satisfactory Of a quality or quantity that is adequate to meet the requirements of a task.

Skill An ability that has been acquired by training and/or experience.

Subject-specific 
language/ 
terminology

Terminology and vocabulary related to a particular art discipline, art form, genre 
and/or style.

Substantial Of considerable or above average quantity or quality.

Sufficient Enough to meet the requirements of a task.

Techniques The particular ways that a skill is performed or carried out.

Theatre processes These include creating theatre, performing theatre, directing theatre, designing for 
theatre (for example, sets, costume, lighting, sound).

Varied Incorporating a number of different types or elements.
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Command term Definition

Analyse Break down in order to bring out the essential elements or structure. (To identify 
parts and relationships, and interpret information to reach conclusions.)

Critique Provide a critical review or commentary, especially when dealing with works of art 
or literature.

Demonstrate Make clear by reasoning or evidence, illustrating with examples or practical 
application.

Describe Give a detailed account or picture of a situation, event, pattern or process.

Discuss Offer a considered and balanced review that includes a range of arguments, factors 
or hypotheses. Opinions or conclusions should be presented clearly and supported 
by appropriate evidence.

Evaluate Make an appraisal by weighing up the strengths and limitations.

Explain Give a detailed account including reasons or causes.

Identify Recognize and state briefly a distinguishing fact or feature.

Justify Give valid reasons or evidence to support an answer or conclusion.

Outline Give a brief account or summary.

Present Offer for display, observation, examination or consideration.

State Give a specific name, value or other brief answer without explanation or calculation.
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Can we use the partially completed unit planners as a starting point to create our own units?

Yes. Teachers can access partially completed unit planners from previous examination sessions and can use 
this as a basis for planning their own units.

In my school, we teach MYP integrated performing arts. Can we create an interdisciplinary unit 
integrating dance and music?

Interdisciplinary units are intended as a place where disciplines can be integrated in a way that is not 
normally possible in the way individual disciplines are taught in a school. If you deliver integrated arts units 
that draw from multiple disciplines (media arts and visual art or a combination of dance, music and theatre), 
then you should not create an interdisciplinary unit within the subject group because students already 
experience a similar integration. If, however, you deliver arts in modular units (with one discipline being 
studied at a time), an interdisciplinary unit would allow a new experience for students.

As it is possible to integrate disciplines from one subject group, I could plan and deliver an 
interdisciplinary unit by myself as I teach the students both disciplines. Is this allowed?

Interdisciplinary units must be collaboratively planned and implemented by at least two teachers.

I know that the statement of inquiry represents a transferable idea, but how transferable does this 
have to be?

The statement of inquiry should be a meaningful statement that helps students generate inquiry questions 
and allows them to investigate, discuss and understand the big ideas of the unit. A statement of inquiry 
does not have to be a statement that transfers to all subjects, situations and topics, as this is not possible. 
However, it should be broad enough that it can be explored through the different arts disciplines, in 
different contexts, between some other subjects and related to life outside of the classroom. To learn more 
about the statement of inquiry, please read the “Statement of inquiry” section of the “Inquiry: Establishing 
the purpose of the unit” section in MYP: From principles into practice (May 2014, updated April 2021).

In objective A there is a focus on investigating work within a movement(s) or genre(s), but this is not 
reflected in the assessment criterion. Why is this?

In criterion A, where you see the word “information”, this is about information related to the movement(s) 
or genre(s), as well as other information that helps the students understand and investigate the statement 
of inquiry.

In criterion C, there is a focus on “creation”, but isn’t the act of creating something part of the 
development? Should it not be included in criterion B?

In criterion C, the focus is on the final creation, not the act of creating. Criterion C is about the students’ final 
artwork, for example, their final performance. Criterion B is more about the creative process that leads to 
their final artwork.

With criterion C, there is flexibility and freedom for teachers/schools to decide on a suitable skill 
progression for their students—but where do we start?

Teachers should plan their skill progression in the way that is most useful to their context. This might take 
into consideration backward planning from the post-16 or Diploma Programme (DP) skills they want 
students to have, or local and national standards.

In my school, we would like students to explore a particular artist, artwork or art form, not a whole 
movement or genre. Would this be OK for criterion A (investigating)?

Exploring an artist, artwork or art form within criterion A is fine, as those individual elements still connect to 
movements and genres. It might make sense for MYP 1/Novice students to focus on a smaller exploration, 
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for example, looking at a single artist, whereas by MYP5/Competent, they could be making a broader 
exploration of a movement(s) or genre(s).

Do we always have to start with criterion A, then move on to criterion B, then C, then end with D?

Often, it will make sense to move from criterion A through to criterion D, and this is reflected in the arts 
eAssessment tasks. However, teachers are not limited to planning their units in this way. An example could 
be that, in a unit, a student explores a genre (criterion A), documents the development of skills inspired by 
this genre (criterion B), learns about another genre (criterion A), develops more skills (criterion B), then 
creates a final artwork using skills and ideas from both genres (criterion C) followed by a reflection (criterion 
D).

Can we pick different stages for different tasks?

No. Students should progress from novice to intermediate, then to competent. However, teachers can plan 
when this happens. For example, they might move from novice to intermediate between MYP 1 and 2, 
between MYP 2 and 3, or even halfway through a year. Once students have moved up a stage, they should 
not regress.

Should students within the same class be working at the same stage?

The stages are designed to allow for easier use of mixed-year-level classes. Ideally, within a class, the 
students would be working at the same stage. This makes planning easier for teachers and makes 
expectations clearer to students. It will also help teachers with planning the skill progression for criterion C. 
However, in some cases, giving different stages might make sense, to allow for differentiation or to reflect 
how long a student has been in the class (for example, for band or choir classes, made up of MYP 1–5 
students).

I have a large choir class, with students from all MYP years. Should they be using the same 
objectives?

In cases where schools have large, combined classes, with students in MYP 1–5 (for example, for band or 
choir classes), teachers might choose to use different stages for different students. Here, the stages would 
relate to the students’ experience of that class. For example, if a student is in their first year of choir/band, 
then they could be graded with the novice level, whereas a student in their fifth year might be graded at a 
competent level.

I have a student joining with a lot of arts experience in MYP 1, should I use the competent stage for 
this student?

The stages are related more to the school’s planned progression than a student’s individual journey. This 
means that if you have a student with a lot of arts experience joining the school in MYP 1, they would still 
be joining a novice class. Equally, if you have a student with only some basic arts experience joining the 
school in MYP 5, they would likely still join a competent class, as the classes are planned around the school’s 
progression routes, not individual student ability. This method of using stages will allow for greater equity 
between students when it comes to grading.

How do students move between the stages?

As a team, arts teachers should decide on how they want students to progress between stages. Schools 
should consider their context and the students’ exposure to the arts within their school. An example might 
be in a school where students do half a year of music, then half a year of theatre (in one year), with students 
progressing from novice to competent as they start MYP 3. Another school might have students having a 
full year of music and a full year of theatre (in one year), so here it might make the most sense to have 
students’ progress from novice to competent at the start of MYP 2. Where schools give students choice 
between the subjects, they might decide that students must do a certain number of terms/semesters of one 
discipline before they can move up a stage. Stages should be more a reflection of the course progression 
than of individual student ability.

Why is eAssessment only at competent stage level?

All students wanting to achieve the MYP certificate should be working at a competent level within their arts 
subject in MYP 5. Students should get 70 hours of that arts subject in MYP 4 and 5, and ideally have had 
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exposure to that discipline in MYP 1–3. Students should then have had enough exposure to be working at a 
competent level.

Are my students allowed to use music technology to remix an existing composition or to make their 
own composition using pre-generated loops?

Music ideas must be created by the student. Arranging or remixing involves the student adding their own 
creative ideas, reinterpreting a work and/or changing the style, instrumentation, time signature, key or 
other elements of the original work. An arrangement or remix of an existing work is acceptable if:

• the student creates their own material in the process and develops the original work with changes 
rather than simply reorganizing the existing work

• the student’s changes and/or creative material are clearly shown

• music technology is used as a tool to create the work but is not used to generate the musical ideas.

In my theatre class, are my students allowed to focus on one element of production such as costume 
design, set or lighting?

While production elements are fundamental to theatre, it is important that students show the application 
of these elements in performance. This means that students in theatre cannot solely focus on drawing 
elements such as the costumes, sets or lighting. Instead, students need to evidence how these production 
elements are used in the rehearsals and final performance.
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This section outlines the updates made to this publication over the past two years. The changes are ordered 
from the most recent to the oldest updates. Minor spelling and typographical corrections are not listed.

Corrections for August 2023

Written and taught curriculum > Subject-specific guidance

“Guidance for dance”
Amendment in response to stakeholder feedback, including arts examiners.

Under “What might students investigate in dance?”, the starting sentence now reads “Students might 
investigate an art movement(s) or genre(s) and specific artworks within their contexts, including:”.

“Guidance for media arts”
Amendment in response to stakeholder feedback, including arts examiners.

Under “What might students investigate in media arts?”, the starting sentence now reads “Students might 
investigate an art movement(s) or genre(s) and specific artworks within their contexts, including:”.

“Guidance for music”
Amendments in response to stakeholder feedback, including arts examiners.

Under “What might students investigate in music?”, the starting sentence now reads “Students might 
investigate an art movement(s) or genre(s) and specific artworks within their contexts, including:”.

Under the heading “How might students create/perform music?”, the first bullet point has changed from 
“use technology to generate and perform music” to “use technology to manipulate and perform music they 
have created”.

“Guidance for theatre”
Amendment in response to stakeholder feedback, including arts examiners.

Under “What might students investigate in theatre?”, the starting sentence now reads “Students might 
investigate an art movement(s) or genre(s) and specific artworks within their contexts, including:”.

“Guidance for visual arts”
Amendment in response to stakeholder feedback, including arts examiners.

Under “What might students investigate in visual arts?”, the starting sentence now reads “Students might 
investigate an art movement(s) or genre(s) and specific artworks within their contexts, including:”.

Written and taught curriculum > Arts assessment criteria: Year 1/
Novice

“Criterion A: Investigating”
Amendment in response to stakeholder feedback, including arts examiners.

Strand ii for achievement levels 3–4, 5–6 and 7–8 has been changed from “including two from elements, 
techniques and context.” to “including two from elements, techniques or context.”

The note after the assessment criteria has been updated to include information about strand ii.
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“Criterion A: Investigating”, “Criterion B: Developing” and “Criterion D: Evaluating”
Amendment in response to stakeholder feedback, including arts examiners.

Command terms and their definitions are now in progression order rather than alphabetical.

Written and taught curriculum > Arts assessment criteria: Year 3/
Intermediate

“Criterion A: Investigating”
Amendment in response to stakeholder feedback, including arts examiners.

Strand ii for achievement levels 1–2, 3–4, and 5–6 has been changed from “including two from elements, 
techniques and context.” to “including two from elements, techniques or context.”

The note after the assessment criteria has been updated to include information about strand ii.

“Criterion A: Investigating”, “Criterion B: Developing” and “Criterion D: Evaluating”
Amendment in response to stakeholder feedback, including arts examiners.

Command terms and their definitions are now in progression order rather than alphabetical.

Written and taught curriculum > Arts assessment criteria: Year 5/
Competent

“Criterion A: Investigating”
Amendment in response to stakeholder feedback, including arts examiners.

Strand ii for achievement levels 1–2 and 3–4 has been changed from “including two from elements, 
techniques and context.” to “including two from elements, techniques or context.”

The note after the assessment criteria has been updated to include information about strand ii.

“Criterion A: Investigating”, “Criterion B: Developing” and “Criterion D: Evaluating”
Amendment in response to stakeholder feedback, including arts examiners.

Command terms and their definitions are now in progression order rather than alphabetical.

Appendices

“Frequently asked questions”
Amendment in response to stakeholder feedback, including arts examiners.

Two additional FAQs have been added: “Are my students allowed to use music technology to remix an 
existing composition or to make their own composition using pre-generated loops?” and “In my theatre 
class, are my students allowed to focus on one element of production such as costume design, set or 
lighting?”

Corrections for April 2023

Written and taught curriculum > MYP eAssessment
“Using partially completed unit planners”

Alignment of language with other IB documentation.

In line with the IB’s diversity, equity and inclusion statement, the term “his or her” has been replaced with 
“their” in the “Planning the unit” section.
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Corrections for November 2022

Arts in the MYP > Objectives
“A Investigating”

Removal of out-of-date or incorrect content.

The phrase “Using knowledge and understanding of the role of the arts in context, students inform their 
own work and artistic perspectives” has been removed. It appeared after the sentence “Students learn how 
to critique the artworks/performances of others and to communicate in subject-specific language or 
terminology; this will be important in order to access the higher levels in criterion A ii.”
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